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PUBLIC SPEAKING

DEFINITION: When one person speaks face-to-face with an audience.  

GOAL: The goal of this unit is to enable students to develop their speaking skills in order to communicate more effectively in a public speaking environment.
NOTE TO THE TEACHER: The ability to speak in public is a necessary, lifelong skill enabling the student to be a responsible, contributing citizen. Students need to develop skills, knowledge and confidence to speak in a variety of settings. Almost every profession in the job market requires public speaking.  It is apparent the public speaking is an asset that a professional individual must acquire and share with others.  In other words, this skill has to be taught to students and needs to be honed throughout life and into the job market.  Traditionally public speaking has been a major part of the communication course at the secondary level. Often the public speaking curriculum requires a full semester to complete. The length of the public speaking unit depends on the number of students in a class and the number of speeches which students present.  Teachers should involve their students in a number of different types of public speaking situations. Typically beginning speech classes include a brief first speech, an informative speech, a persuasive speech, an impromptu speech, and a ceremonial (special occasion) speech. This approach gives students experience in developing and presenting the major types of speeches. The time requirements may be varied depending on class size, however it’s recommended that the first speech be 1-3 minutes, the informative speech 4-6 minutes, the persuasive speech 5-7 minutes, the impromptu speech 4-7 minutes, and the ceremonial speech 4-6 minutes. Speech evaluation is a vital part of the public speaking experience because it lets students know what they’re doing well and what they need to improve. The teacher should explain the criteria that will be used to evaluate each type of speech so students will know what to expect. Evaluation may include teacher critiques, peer critiques or self-critiques. The teacher may videotape students and ask them to view and critique their own speeches.  Because students often fear public speaking, the OSTCA Communication Apprehension unit is recommended prior to this unit.  If students have not taken the Communication Apprehension prior to this unit, then this needs to be addressed in the beginning of class.
OBJECTIVES: Upon completion of this unit of study, the student will:

(1) Explain public speaking as a communication process.

(2) Explain the general purposes for giving speeches.

(3) Identify the different types of informative, persuasive, ceremonial, and impromptu speeches.
(4) Analyze the audience and adapt the speech to fit the audience.

(5) Evaluate the setting in which the speech will be given.

(6) Use appropriate criteria for selecting topics for speeches.

(7) Recognize and use different types of supporting materials.

(8) Utilize research skills.

(9) Organize the components of the speech: the introduction, the body and the conclusion.

(10) Clearly outline the main points of the speech.

(11) Demonstrate the elements of effective speech delivery.

(12) Recognize the importance of effective language choice in a speech.

(13) Develop and use visual aids appropriate for the speech.

(14) Evaluate the effectiveness of his/her speaking experiences.

(15) Utilize proper listening skills.

(16) Develop and build a stronger sense of self-confidence and self-reliance.

CONTENT OUTLINE

I. Public speaking is a unique type of communication process where one person speaks face-to-face with an audience. (1)

A. The source in this type of communication process is the public speaker.

B. The message is an organized set of ideas that a speaker wants to convey.

C. The channel is primarily comprised of the speaker’s words, but also includes vocal and visual messages.

D. The receiver includes the entire audience who the speaker is addressing.

E. The speaker may receive both verbal and nonverbal responses, or feedback, from the audience throughout the speech.

F. The speaker should be aware that physical and psychological interferences, or noise, may occur during the speech.

G. The environment refers to the specific setting (time, place, occasion) in which the speech is presented.

II. Three general purposes for public speaking are to inform, to persuade, and to commemorate a special occasion. (2)

A. An informative speech increases audience understanding and awareness of the speaker’s topic.

B. A persuasive speech attempts to change audience attitudes, beliefs or behaviors related to the speaker’s topic.

C. A ceremonial speech focuses on a special occasion where a speaker may be expected to entertain, celebrate, inspire or commemorate.

III. There are different types of informative, persuasive, ceremonial, and impromptu speeches. (3)

A. Types of informative speeches include:

1. speeches of description that create a mental picture of a topic

2. speeches of demonstration that show how to do something or how something works 
3. speeches of information that creates awareness for the audience

4. speeches of explanation that make a complex or abstract topic more understandable

B. Types of persuasive speeches include:

1. speeches that attempt to change audience attitudes, beliefs or behaviors

2. speeches that call for immediate action or involvement by the audience

3. speeches that refute opposing arguments (see Argumentation section for more information)

4. speeches that affirm or reinforce existing attitudes, beliefs, behaviors or actions

C. Types of ceremonial speeches include:

1. speeches of tribute that recognize a person, group or event

2. speeches of acceptance that occur when a person receives an honor or award

3. speeches of introduction that formally present a guest speaker

4. speeches of inspiration that motivate, encourage or uplift the audience

D.  An impromptu speech can include all of the above when you are asked to speak on the spur of the moment with little or no preparation time.
IV. Analyzing the audience is the first step in preparing a speech that will “fit” the group that is being addressed. (4)

A. Public speakers should consider basic factors about audience members, including:

1. age

2. gender

3. educational level

4. economic level

5. cultural backgrounds

6. group affiliations (social, political, occupational, religious)

B. Public speakers should consider factors related to the topic, including:

1. audience awareness of the topic

2. audience interest in the topic

3. prior audience feelings and attitudes toward the topic (audience may agree, remain neutral, disagree, or be apathetic toward your topic)

4. relevance of the topic to the audience

5. reliable information on current events

V. Prior to a presentation, a speaker should find out as much as possible about the setting in which the speech will be given. (5)

A. The physical setting includes how many people will be in the audience and where the speech will be given—in a classroom, outdoor amphitheater, or large auditorium. 

B. The time of the speech includes the time of day (an indicator of the audience’s energy level) as well as the other activities that may precede your speech on the program.

C.  Technical aspects of the setting include the type of lighting, sound system, and visual projection equipment that will be available.

VI. Selecting a good speech topic is one of the most challenging, yet one of the most important, steps in the public speaking process. (6)

A. Beginning speakers often select topics that they already have some knowledge about, including:

1. favorite people (family members, author, artist, athlete)

2. places visited

3. special events

4. hobbies

5. unusual experiences

B. Speakers may get topic ideas from current events and/or controversial issues covered by the media.

C. Before making a final decision about a topic, speakers should ask themselves several questions.

1. Is this topic appropriate for this speaking assignment?

2. Is there enough information available to adequately develop this topic?

3. Will this topic fit the time restrictions that I have been given?

4. Am I interested enough in this topic that I will be committed to clearly communicating with my audience?

5.   Will my biases interfere with creating a credible speech? 
VII. Supporting materials add substance to the speech. (7)

A. Facts are verifiable pieces of information that can be documented with evidence.

B. Statistics are facts in numerical form.

C. Testimonies are statements that other people make about the topic of the speech.

1. Expert testimony comes from trained, professional, competent sources.

2. Lay testimony comes from non-experts who have personal experience related to the topic.

D. Narratives are short stories told within a speech.

E. Examples are verbal illustrations that increase audience understanding of the topic.

VIII. Speakers locate supporting materials by researching their topics. (8)

A. Personal knowledge or experiences can help support the topic.

B. Primary research is firsthand research such as interviews or surveys that is conducted by the speaker.

C. Secondary research is all information gathered by someone other than the speaker, including

1. books

2. newspapers

3. magazines

4. government documents

5. encyclopedias

6. almanacs

7. credible online sources

D. Secondary research should be evaluated according to how current the information is, how accurate the information is and how reliable the source is.

E. Research sources should be credited verbally (e.g., “According to…”) throughout the speech.

F. Research sources should be documented in writing by following the MLA (Modern Language Association) or APA (American Psychological Association), or other approved systems of reference.
IX. A well-organized speech is important for a successful public speaking experience. (9)

A. The introduction is the first major component of the speech.
1. The purpose of the introduction is to prepare the audience to listen to the speech.
2. Attention-getter: the very first statement that comes out of the speaker’s mouth.  The attention-getter should engage the audience and draw them into the speech.  
3. Thesis:  the central idea of the speech.
4. Significance/Justification: give the audience a reason to listen to the speech.  Motivate them by telling them the reason the topic is relevant to their lives.

5. Credibility: tell the audience why you (the speaker) are qualified to give the speech.  (Answer the question, “Why should I listen to you?”).

6. Preview: a way of forecasting the main points to the audience.  In the preview, briefly identify each of the main points that will be covered in the speech.  
B. The body is the second major component of the speech.

1. The body includes the main points of the speech.

2. The main points should be arranged in a manner that is appropriate for the type of speech and that is easy for the audience to follow.

3. Supporting materials should become the subpoints for each main point in a speech.

C. The conclusion is the third major component of the speech.

1. The conclusion should briefly emphasize the key points or main idea of the speech (review what was covered).
2. A speaker may want to refer back to the attention getter to bring the speech full circle.

3. The conclusion should provide the audience with a sense of closure or completion.

4. The conclusion should leave the audience with something to think about.

D. Transitions are words, phrases or sentences that tie the three major components together to make the speech flow more smoothly.

1. Transitions provide a link when moving from the introduction to the body of the speech.

2. Transitions provide a link when moving from one main point to another.

3. Transitions provide a link when moving from the body to the conclusion of the speech.

E. Outlining assists in the process of organizing a speech.

1. Outlines help speakers focus the thesis statement, develop the introduction and conclusion, arrange the main points along with their supporting materials, and plan transitions.

2. An outline should be written in full sentences that clearly express the speaker’s ideas.

3. Outlines should conclude with a list of references written in proper bibliographic form (MLA or APA).
X. There are several common patterns for structuring the main points of a speech. (10)

A. The topical pattern is used when each of the main points is of relatively equal importance and can be presented in any order.

B. The chronological pattern is used when the main points need to be presented in sequential order.

C. The geographical pattern is used when the main points are arranged in order of their physical proximity to each other.

D. The cause-effect pattern is used when the main points explain the relationship between one or more causes and a specific effect or outcome.

E. The problem-solution pattern is used when the main points demonstrate the significance of a problem and then propose one or more possible solutions.

F. The statement of reasons pattern is used when the main points are presented in an effort to persuade the audience to do what the speaker proposes.

XI. Delivery refers to the nonverbal elements that can enhance or detract from a speaker’s presentation. (11)

A. Vocal delivery includes volume, pitch, rate, articulation, pronunciation and vocal interference.

1. Volume is the loudness or softness of the speaker’s voice.

2. Pitch is the range of sounds (high to low) made by the speaker’s voice to avoid sounding monotone.

3. Rate is how rapidly or slowly the speaker talks.

4. Articulation is the clarity with which a person produces speech sounds.

5. Pronunciation is the correct or incorrect formation of words.

6. Vocal interference is the distracting use of “uh” or “um” throughout a speech.

7. Vocal variety should be a major goal.

B. Visual delivery includes facial expression, eye contact, gestures, body movement, posture and physical appearance.

1. Facial expressions should be varied to match what the speaker is saying.

2. Eye contact should be maintained across the audience throughout the speech.

3. Gestures (use of hands) should be spontaneous and relaxed, not forced and nervously distracting.

4. Body movement should be purposeful and natural.

5. Posture should be upright with shoulders back and weight balanced evenly on both feet to give the speaker the best breath support and portray confidence.

6. Physical appearance should be well-groomed and dressed appropriately for the speaking occasion.

C. There are four basic methods of delivery.

1. Manuscript: The speaker reads the speech word for word from a manuscript, cue cards, or teleprompter.  This method is used when precise accuracy is required. 

2. Memorized: The speaker memorizes the speech word for word.  This method is not recommended for beginning speakers. 

3. Impromptu: The speaker has limited time to prepare, usually less than four minutes (and sometimes no time at all).  The speaker can generate three main points and a first and last line by taking a moment to gather their thoughts. 

4. Extemporaneous: The speaker carefully prepares and practices by using a brief outline with key terms and quotes.  The speaker demonstrates knowledge and understanding of the content.  This method allows the speaker to maintain eye contact, adapt to the audience and speak in dynamic conversational style. 

XII. Speakers must recognize the importance of effective language choice in a speech. (12)

A. The language a speaker uses should be appropriate for the educational and vocabulary levels of the audience.

B. The language a speaker uses should be descriptive and include figures of speech such as similes, metaphors and analogies.

C. The language a speaker uses should be clear and free from technical terms that are unfamiliar to the audience.

D. The language a speaker uses should be as concrete, or as specific, as possible.

E. The language a speaker uses should be unbiased (avoiding stereotypes, e.g., gender, race, religion) and sensitive to terms that may be considered offensive to the audience.

XIII. Visual aids can enhance the overall impact of a speech. (13)

A. Visual aids can increase audience interest and attention.

B. Visual aids can increase audience understanding of a topic.

C. Visual aids can increase audience retention of information.

D. Types of visual aids include objects, models, pictures, charts, videotapes and computer presentations.

E. Basic principles of design should be followed when preparing a visual aid.

1. The visual aid must be simple—presenting one idea at a time.

2. The visual aid must be clear and easy to read.

3. The visual aid must be balanced in composition and attractive to the viewer.

F. Visual aids should be integrated smoothly into the message of the speech.

1. The speaker should practice with the visual aid in order to be comfortable using it during the speech.

2. The speaker should maintain eye contact with the audience while referring to the visual aid.

3. The visual aid should not be displayed until the speaker is ready to use it and should be removed from sight as soon as the speaker is finished with it.

XIV. Self-evaluations and peer evaluations will help the speaker to handle constructive criticism and provide constructive criticism.  (14)

XV. Effective public speaking is linked with good listening.  See the OSTCA Curriculum Resource Guide for Listening to include appropriate content and activities.  (15)

XVI. Self-confidence and self-reliance will be achieved as students present a series of successful speeches. (16)

ACTIVITIES AND STRATEGIESPRIVATE 

1. Two purposes of the first speech that students give during this unit are to let them see how it feels to speak in front of the class and to help build their confidence as a public speaker. Typical first speeches include:

a. Introductory speech. (1-2 minute speech, extemporaneous style) This type of speech is one in which the speaker introduces him/herself or a classmate.

b. Favorite person speech. (1-2 minute speech, extemporaneous style) This type of speech is one in which the speaker describes a favorite person who is currently living (relative, friend, athlete, musician, etc.) or a historical person who is no longer living.

c. What happened the day I was born speech. (1-2 minute speech, extemporaneous style) This type of speech is one in which the speaker highlights some of the major social, cultural and political events that occurred on that day in history.

After all students have presented their speeches, take time to discuss the experience with the class. Ask questions such as: “What was easy about this speaking assignment?”  “What was difficult about this assignment?”  “How did you feel while you were speaking?”  “What can we work on to improve our next speeches?”

2. Ask two students to volunteer to be speakers. Give them a simple topic like “How to make a banana split” and have them leave the room for a couple of minutes to plan their presentations. After the two students leave, tell the class that they are to give positive feedback to the first speaker (make eye contact, show interest, nod, smile, etc.) and to give negative feedback to the second speaker (look bored, avoid eye contact, read a book, frown, etc.). Bring the speakers back in, one at a time, to give their speeches. When both speakers are finished have them join the class and discuss the role of feedback in public speaking. Ask the speakers to comment on how they felt about the audience and ask the audience to comment on how they felt their feedback affected each speaker.

3. Divide the class into small groups and give each group a large poster board and marker(s). On one side of the poster ask each group to list the characteristics of good public speakers. On the other side of the poster ask them to list the characteristics of poor public speakers. Let each group present their poster lists to the class and compare ideas among groups.

4. Have students conduct an audience analysis of their classmates. Begin by having students brainstorm questions that could be included on a questionnaire, e.g., “Do you have a part-time job?” Compile their questions, type a questionnaire, and distribute it to the class. Announce the results of the questionnaire and discuss how these results might affect the topics chosen for speeches.  

5. Tell students to bring a newspaper or news magazine (less than two weeks old) to class. In-group, have students look through the newspapers and magazines to locate possible speech topics. After students make a list of topics, ask them to label each topic as being more suitable for an informative, a persuasive or a ceremonial speech. Groups should share their ideas with the class.

6. Divide the class into small groups and give each group a different topic, e.g., “Doing the laundry.” Ask each group to develop the body of the speech that includes at least three main points and two subpoints for each main point. The group should outline the body of the speech in proper outline format. Also ask them to list several sources (references) that they might use for supporting materials on their topic. Let each group present their outlines and sources (poster board or write-on overhead transparencies work well) to the entire class.

7. Play a videotaped speech given by a well-known person from a source such as the Educational Video Group (see Resources section of this unit).  Divide the class into three groups with specific tasks to complete while they view the videotaped speech.  Group one should outline the main points of the speech.  Group two should list the types of supporting materials used throughout the speech.  Group three should note positive and negative aspects of the speaker’s delivery.  Discuss each group’s findings after the class watches the speech.

8. Provide students with a transcript of a speech from a journal such as Vital Speeches of the Day. Have students read the speech and underline the words, phrases or sentences used as transitions throughout the speech. Also have them analyze the strengths and weaknesses of the speech introduction and conclusion. Discuss their findings.

9. Divide the class into partners and give each partner a statement that they have to support with three different sources (references). Examples of statements include, “Many people die in car accidents every year” or “U.S. teenagers spend lots of money on entertainment.” This activity gives students experience in how to support a point by using their research skills.

10. Two excellent examples of public speakers using language devices are Martin Luther King, Jr.’s “I Have a Dream” speech and John F. Kennedy’s Inaugural Address. Provide students with a transcript of one of these historic speeches. Have students read the speech and underline the language devices used. Discuss their findings. After reading the transcript of the speech, play a video of the speech. Follow the viewing with a discussion of language devices and delivery.

11. Articulation Exercise – Practice the following selection slowly at first.  Try to articulate each word clearly by paying special attention to medial and final consonants.  Gradually increase the speed.  (see class hand-outs – The Grip-Top Sock)

12. Have everyone in the class draw a name.  Every student has to come up with an award for the name that they drew, and present that award in class.  The person receiving the award must give an impromptu “thank you” speech lasting longer than 1 minute.

13. Have students observe two different people (teachers, family members, mall walkers, etc.) and have them answer a series of questions you have given them.  Then take half the class period going over what they observed.  Did the people they observe have effective public speaking skills or not?  (see class hand-outs for the things to observe)

14. Come up with one sentence topics (quotes i.e., “It is better to light a candle than to curse the darkness” by Eleanor Roosevelt).  Give the student no more than two minutes to prepare a speech.  The speech needs to be between 3-4 minutes.  You will need more topics than you have students.  Have students draw two topics and then pick one.

15. Write verbs in the infinitive verb form and put slips of paper into a hat or bag.  The best verbs are those that are “active” and can be easily expressed.  Good examples are: to tease, to plead, to seduce, to whine, to cower, to swoon, to frighten, to wonder, to accuse, to inquire, to challenge, etc.  Next, the teacher provides a “script”.  Every student uses the same script to express the selected verb.  For example, the first four lines to Mary Had a Little Lamb.  The students must say the “script” in such a way that the audience will be able to guess the verb being played.  This will improve the delivery through vocal and emotional expression when students give their speeches.

16. A Way to Get Started:  Take note cards and place on them a topic (i.e. current events, movies, or subjects).  Pass one note card out to each student. Tell the student they have 5 minutes to brainstorm this topic. Then have them come to the front of the class and give a one minute speech on the topic and how they feel about it.

17. Listening:  Explain to your students the importance of listening in public speaking. They then need to get out two sheets of paper. Tell them the title of the story you are going to read. Make them write down ideas or phrases they feel will be in the story based on the title. Then read the story. Tell them to listen for key ideas, people, and places. Then as a class compare lists. See what things some heard that others did not and again explain how important listening is and things they might listen for during a speech. 

18. Nonverbal activity:  One day in class tell your students they need to observe 3 people.  It be their mother while she is cooking, someone at the mall, or a fan at a sporting event. Tell them to write down anything they notice (i.e. appearance, personality, and presence). Then have them come back to class and tell what they observed. As a class write down nonverbal gestures on the board. Then go over the importance of nonverbal communication in public speaking. 

19. Good Public Speaking vs. Bad:  Have a short speech or story already prepared. In front of the class present this with great nonverbal communication, volume, eye contact, etc. Then give the same speech with no nonverbal, no eye contact, no voice variation, etc. Have the students then write on a piece of paper the differences between the two presentations.  Then have them discuss some of the things they wrote down as a class. This is a way to begin lessons on eye contact, facial expressions, gestures, voice variation, and posture.

20. Another good way to follow number 19 is to have the students get into small groups. Have them come up with 3 famous speakers (i.e. current political figures, historical figures, celebrities, etc. – a goal can be to choose female and male speakers of diverse ethnicities).  Have them identify the areas of strength and areas in need of improvement for these speakers. Then come together as a whole and discuss the strengths to focus on and ways to improve areas in need of improvement. 

Articulation Exercise

THE GRIP-TOP SOCK

Give me the gift of a grip-top sock,

A dip-drape, ship-shape, tip-top sock,

Not your spiv-slick, slap-stick, slip-slop stock,

But a plastic, elastic grip-top sock.

None of your fantastic slack swap-slop

From a slapdash flash-cash haberdash shop,

Not a knick-knack, knit-lock, knock-kneed knickerbockers sock,

With a mock-shot, blob-mottled trick tick-tocker clock.

Not a super-sheer, seersucker pukka sack-smock sock;

Not a spot-speckled, frog-freckled cheapshake’s sock

Off a hotch-potch, moss-blotched botched scotch block.

Nothing slip-slop, drip-drop,

Flip-flop or clip-clop,

Tip me to a tip-top

Grip-top sock.

Observation Assignment

Student Name 



 Date of Observation 






Please mark an “X” in the space that best represents your observation of the person.

Enthusiasm



Poor

Adequate
Good

Excellent

Speaks expressively or emphatically

 

 





Moves about while speaking


 

 





Gestures with hands and arms


 

 





Shows facial expressions


 

 





Uses humor




 

 





Clarity

Uses concrete examples of concepts

 

 





Gives multiple examples


 

 





Points out practical applications


 

 




Stresses important points


 

 





Repeats difficult ideas



 

 





Interaction

Addresses people by name


 

 





Encourages questions and comments

 

 





Talks with people openly


 

 





Praises people for good ideas


 

 





Asks questions of people


 

 





Rapport

Friendly, easy to talk to



 

 




Shows concern for people


 

 





Offers to help people with problems

 

 





Tolerant of other viewpoints


 

 





Organization 

Puts outline on board



 

 




Uses headings and subheadings


 

 




Give preliminary overview


 

 




Signals transition to new topic


 

 




Explains how each topic fits in


 

 




This instrument taken from Pamela J. Cooper and Cheri J. Simonds, Communication for the Classroom Teacher, 7th Edition, (Boston: Allyn and Bacon, 2003) 149, which was adapted from H. Murray, “Classroom Teaching Behaviors Related to College Teaching Effectiveness” in Using Research to Improve Teaching, ed. J. Donald and A. Sullivan (San Francisco:  Jossey-Bass, 1985) 25.

Page 2 of Observation Assignment
What points were unclear for you when observing your speaker (person)?

What is one thing you learned?

What aspects of the behavior or style helped or hindered you when observing?

Helped:

Hindered:

What was your overall reaction?

List suggestions for improvement?

Brainstorming Topics

One of the keys to giving a successful speech is to choose something with which you’re already familiar. This exercise helps you list subjects which you know something about and develop topic ideas for your future speeches.

A. Hobbies and special interests:

B. Places traveled:

C. Things I know how to do (sports I can play, machinery I can operate, board games  

I know and can explain):

D. Jobs I have had:

E. Unusual experiences or opportunities:

F.  Funny things that have happened to me:

G. Books I have read or a special author I like:

H. Outstanding movies I have seen:

I. Interesting people I have known:

J. Concerts I have attended or a special artist I like:

K. Special events in my life:

L. People I admire:

Public Speaking

Library Research

Use the following format to document the sources you used to answer the questions below.

Database:

Name of publication:

Title of article:

Author:

Date:

Page number:

1. What baseball team won the World Series the year that you were born?

2. Who was Vice-President of the United States when you were born?

3. What were the names of the horse and jockey who won the Kentucky Derby the year that you were born?

4. Who was the Pope when you were born?

5. Who won the Nobel Peace Prize the year that you were born?

6. What is the current population of your home state?

7. Who are the current U.S. senators from your home state?

8. Who was the originator of the phrase, "The only thing we have to fear is fear itself"?

Outline CheckPRIVATE 

In groups, decide which member will check each portion of the outline.  Checkers should note deficiencies and write any suggestions on this sheet.  Checkers should initial the section that s/he was responsible for checking.  Submit this sheet with your outline to your course instructor for final speech approval.

I. Outline Format ​______
A. Is the outline written with complete thoughts or complete sentences?
B. Is there a clearly identified introduction section, body section, and conclusion section?

C. Check the sources at the end of the outline to make sure there are at least three sources listed and that the sources are credible. One of the sources may be a person.

II. Introduction ______
A. Is there an effective attention-getter? 


Identify the type: question, startling statement, quote, statistics, illustration, reference to 
the subject, and reference to the occasion 

B.  Is the thesis clearly stated?

C.  Is the importance of the topic briefly justified and related to the audience?
D. Look for the credibility statement. Does the statement tell how the speaker is qualified to talk about the subject?

E. Has the topic been previewed with an overview of the main points that will be covered?  

III. Body ______
A. Are the main points clearly identifiable?

B. Is the number of main points appropriate for the length of this speech?  (Are there too many or too few main points?)

C. Does every main point have subpoints with supporting materials? These could include examples, illustrations, statistics, testimonial statements, etc.

IV. Conclusion ______
A. Are the main points summarized in the conclusion?

B. Does the conclusion provide closure to the speech?

C. Does the speech end with a "punch"--something to remember?

Figurative Uses of LanguagePRIVATE 

Alliteration is a series of words that begin with the same consonant sound or sound group.

For example, "fast food phobia."

Anaphora is the exact repetition or phrase at the beginnings of successive clauses.

"But, in the larger sense, we cannot dedicate, we cannot consecrate, we cannot hallow this ground." (Lincoln, "Gettysburg Address")

Antithesis is the placement of contrasting ideas in balanced or parallel phrases.

"And so, my fellow Americans, ask not what your country can do for you; ask what

you can do for your country." (John Kennedy, "Inaugural Address")

Contrast is used to show the opposite nature or purpose of something.

"...we will be able to speed up that day when all of God's children, black men and

white men, Jews and Gentiles, Protestants and Catholics, will be able to join hands

and sing..." (Martin Luther King, Jr., "I Have a Dream")

Euphemism is a word or phrase that sounds more pleasant than another term that might be

considered blunt or even offensive.  For example, "preowned cars," or "sanitation

engineers."

Hyperbole is an extravagant or exaggerated statement.

"A woman without a man is like a fish without a bicycle." (feminist tee-shirt)

Metaphor is the use of language that compares one object or concept with another object or concept.  "Your will and determination are the chains which bind you together."

Onomatopoeia is a word or phrase that imitates a sound.  For example, "the cereal snapped,

crackled, and popped in the bowl."

Oxymoron is a phrase that seems to express an internal contradiction.  For example, saying

that you're going to "kill someone with kindness" or saying that something is "pretty

ugly."

Parallelism is the grouping of similarly phrased ideas presented in rapid succession.

"America is not like a blanket--one piece of unbroken cloth, the same color, the same

texture, the same size.  America is like a quilt--many patches, many pieces, many colors, and many sizes, all woven together and held together like a common thread."

(Jesse Jackson, 1984 Democratic National Convention)

Simile is a figure of speech that makes a direct comparison by employing words such as like, as, and resembles.  "No, no we are not satisfied, and we will not be satisfied until justice rolls down like waters and righteousness like a mighty stream." (Martin Luther King, Jr., "I Have a Dream")

First Speech Evaluation Form

Name: 







Topic: 







Date: 







Evaluation:

Accomplished purpose of speech
1
2
3
4
5

Used conversational speaking style
1
2
3
4
5

Maintained eye contact 

1
2
3
4
5

Met time criteria (1-2 mins.)

1
2
3
4
5








Total points 




Demonstration Speech Evaluation Form

Speaker 



 Topic 




 Date 




5 = excellent    4 = above average   3 = average   2 = below average   1 = unacceptable

Topic


5
4
3
2
1

   Did the topic fit the assignment and time limit?

Purpose

5
4
3
2
1

   Was the purpose of the speech clear?

Audience

5
4
3
2
1

   Was the topic adapted to the audience?

Organization 

5
4
3
2
1

   Did the speech include an introduction, body and conclusion?

Content

5
4
3
2
1

   Were the steps being demonstrated easy to follow?

Voice


5
4
3
2
1

   Were the speaking rate and volume appropriate for this type of speech?

Eye contact

5
4
3
2
1

   Did the speaker maintain eye contact with the audience throughout the speech?

Presentation style
5
4
3
2
1

   Did the speaker present the speech in an extemporaneous (conversational) style?

Time 





Total points 




Informative Speech Evaluation Form

Name 




 Topic 





1. Gained audience interest, established

1
2
3
4
5

    credibility and previewed topic in

    introduction

2. Presented main points in a well-organized,
1
2
3
4
5

    orderly manner

3. Developed conclusion to add the “finishing
1
2
3
4
5

    touch” to the speech

4. Used transitions to link speech elements

1
2
3
4
5

    together smoothly

5. Cited minimum of one source of information
1
2
3
4
5

    during the speech

6. Established and maintained eye contact with
1
2
3
4
5

    the entire class

7. Spoke loudly enough and at a medium rate
1
2
3
4
5

    for audience to understand

8. Demonstrated good posture by standing flat
1
2
3
4
5

    on both feet and by not leaning on the podium

9. Used appropriate vocal variety


1
2
3
4
5

    (enthusiasm, expression, pitch, tone)

10. Met time requirement



1
2
3
4
5

Time 







Total points/grade 




Persuasive Speech Evaluation Form

Name 




 Topic 






1. Gained audience interest, established

1
2
3
4
5

    credibility and previewed topic in

    introduction

2. Organized main points and supported

1
2
3
4
5

    them appropriately for a persuasive speech

3. Concluded the speech in a strong persuasive
1
2
3
4
5

    manner

4. Used transitions to link speech elements

1
2
3
4
5

    together smoothly

5. Cited minimum of two sources of information
1
2
3
4
5

    during the speech

6. Established and maintained eye contact with
1
2
3
4
5

    the entire class

7. Spoke loudly enough and at a medium rate
1
2
3
4
5

    for audience to understand

8. Demonstrated good posture by standing flat
1
2
3
4
5

    on both feet and by not leaning on the podium

9. Used appropriate vocal variety


1
2
3
4
5

    (enthusiasm, expression, pitch, tone)

10. Met time requirement



1
2
3
4
5

Time 







Total points/grade 




Special Occasion Speech Evaluation Form

Speaker 



 Topic 




 Date 




5 = excellent   4 = above average   3 = average   2=below average   1 = unacceptable

Topic

5   4   3   2   1 

Did the topic fit the audience setting and occasion?

Introduction and Conclusion 

5   4   3   2   1

Were the introduction and conclusion planned well in order to fulfill their specific functions?

Organization

5   4   3   2   1

Was the body of the speech organized effectively and easy to follow?

Language

5   4   3   2   1

Was the vocabulary level appropriate for the audience and did the speaker use clear, descriptive, precise words to present ideas?

Eye Contact

5   4   3   2   1

Did the speaker maintain eye contact with the audience throughout the speech?

Delivery: Voice
5   4   3   2   1

Did the speaker use appropriate volume, rate, pitch, variety, and expression to enhance the speech?

Presentation Style
5   4   3   2   1

Did the speaker present the speech in an extemporaneous (conversational) style?

Time 


 



Total points 




Video Self-Viewing Evaluation Form

After viewing your speech on videotape, answer the following questions:

1. How did you adapt your message to your audience’s knowledge and interests? Give example(s) to explain your answer.

2. Did you seem to establish a dialogue with your audience? Did you appear sincerely interested in the topic and in talking to your audience? Give example(s) to explain your answer.

3. Did you communicate your message clearly in an organized manner? Why or why not? Give example(s) to explain your answer.

4. Did your voice, gestures, and bodily movement enhance or detract from the message of your speech? Give example(s) to explain your answer.

5. With what aspects of your speech were you pleased? What aspect(s) would you like to improve in your next speech?
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