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NORTHEASTERN STATE UNIVERSITY

MISSION

Northeastern State University commits itself to excellence in instruction, to appropriate basic and applied research, to educational outreach and service.  The University’s contemporary mission reflects the high aspirations and commitment to classical education made in 1846 by the founders of the original Cherokee seminaries.

To implement Northeastern State University’s mission of excellence in teaching, research and service, the following purposes provide direction for planning, administration and programming:

· Provide flexible, comprehensive, and relevant graduate programs;

· Maintain and support a university community committed to providing educational programs that enhance the quality and vitality of student experiences through effective teaching, research, continuing education, and public service;

· Provide multifaceted opportunities for personal and social development through effective student support services;

· Provide cultural and extracurricular activities that foster informed judgment, aesthetic sensibility, and a sensitivity for ethnic and cultural diversity and a sense of historical continuity;

· Offer programs which prepare students for leadership and decision-making roles in a technologically and globally oriented society and which enable students to develop awareness and appreciation for local, state, national and international perspectives. 

MASTER’S OF EDUCATION IN SCHOOL ADMINISTRATION
MISSION

The Master’s of School Administration program is designed to prepare persons for positions in educational administration. The graduate of this program will have developed the knowledge, skills, and dispositions necessary to successfully administer elementary or secondary schools and other units of school administration such as departments of personnel, curriculum development, secondary education, elementary education, and federal programs.
CONCEPTUAL FRAMEWORK AND PHILOSOPHY

The Northeastern State University Graduate Program is based on specific philosophical assumptions about teaching, learning, and schooling that underlie all basic programs which prepare professional educators to work in all areas of education.   Northeastern State University prepares professional educators to be teaching scholars, educational leaders, and developers of human potential.


Educators as Teaching Scholars
  
Teaching scholars read widely and think deeply about subject matter, teaching, and research.  They reflect critically on their own beliefs and their classroom practice in order to make pedagogical improvements.  Teaching scholars use appropriate communication skills, they know how to facilitate authentic learning, and they encourage P-12 students to be critical, creative thinkers with the ability to be lifelong learners.

Educators as Educational Leaders



Educational leaders serve as advocates for children/adolescents and families; they understand the political nature of teaching; and they are able to inspire and motivate others by modeling effective communication skills, professional demeanor and attitudes.

Educators as Developers of Human Potential

Educators who are developers of human potential are committed to the philosophical position that the development of human potential is their fundamental task.
ETHICAL STANDARD
As a preparer of future school administrators, the School Administration Program of Northeastern State University believes that we have an obligation to foster the highest standards of ethics and conduct among our students and graduates. With this belief, we adopt the standards of ethics as stated by the American Association of School Administrators as a model for our students and our program. (http://www.aasa.org/about/content.cfm?ItemNumber=2157)
AASA's Statement of Ethics for Educational Leaders
An educational leader’s professional conduct must conform to an ethical code of behavior, and the code must set high standards for all educational leaders. The educational leader provides professional leadership across the district and also across the community. This responsibility requires the leader to maintain standards of exemplary professional conduct while recognizing that his or her actions will be viewed and appraised by the community, professional associates and students.

The educational leader acknowledges that he or she serves the schools and community by providing equal educational opportunities to each and every child. The work of the leader must emphasize accountability and results, increased student achievement, and high expectations for each and every student.
To these ends, the educational leader subscribes to the following statements of standards.
The educational leader:

1. Makes the education and well-being of students the fundamental value of all decision making.

2. Fulfills all professional duties with honesty and integrity and always acts in a trustworthy and responsible manner.

3. Supports the principle of due process and protects the civil and human rights of all individuals.

4. Implements local, state and national laws.

5. Advises the school board and implements the board's policies and administrative rules and regulations.

6. Pursues appropriate measures to correct those laws, policies, and regulations that are not consistent with sound educational goals or that are not in the best interest of children.

7. Avoids using his/her position for personal gain through political, social, religious, economic or other influences.

8. Accepts academic degrees or professional certification only from accredited institutions.

9. Maintains the standards and seeks to improve the effectiveness of the profession through research and continuing professional development.

10. Honors all contracts until fulfillment, release or dissolution mutually agreed upon by all parties.

11. Accepts responsibility and accountability for one’s own actions and behaviors.

12. Commits to serving others above self. 

— Adopted by the AASA Governing Board, March 1, 2007

(http://www.aasa.org/content.aspx?id=1390)
PORTFOLIO ASSESSMENT

OVERVIEW

The Oklahoma Commission for Teacher Preparation (OCTP), the governing body for teacher preparation in Oklahoma, mandates that candidates in advanced programs develop portfolios that reflect opportunities for:

1. Candidates to meet the competencies of their respective learned society or Specialized Professional Association (SPA). The SPA for School Administration is the Educational Leadership Constituent Council (ELCC)
2. Candidates to begin portfolio development early in their program.
3. Candidates to relate and apply principles and theories to actual practice.
4. Candidates to demonstrate exposure to and interaction with students from different communities, including students who are from different age groups, are culturally diverse, and represent exceptional populations.
PORTFOLIO ASSESSMENT TIMELINE

1. Initial meeting with the candidate:  The advisor will discuss the Handbook for the School Administration Program with the candidate pointing out the Portfolio Assessment Guidelines and explaining the portfolio process as well as the process of being admitted into the program and the degree plan. 
2. Check Point I: Upon completion of a minimum of 12 credit hours from Northeastern State University, the master’s degree candidate is to meet with his/her advisor with evidence that s/he has completed requirements for candidacy in the School Administration program. At this time an application for admittance into candidacy will be submitted. (P.29) As a condition of candidacy, the student is to present his/her portfolio with four or more artifacts complete with rationales and reflections from various field assignments assigned during his/her courses of study.
Starting in Fall, 2009, the School Administration Program began converting the portfolio from paper into an electronic format. The full implementation date is set for Fall, 2011. After that time, the hardcopy portfolio will no longer be required.
Students will have a choice of doing a hard copy or electronic portfolio; once the electronic format is fully implemented, all students will be required to do the electronic portfolio.
3. Capstone Experience: The capstone experience is broken down into two distinct experiences which are taken in two consecutive semesters; Internship I and Internship II.
In the semester before entering Internship I, each candidate must submit an application for placement. This is to be done by July 1 for a Fall semester and October 1 for a Spring semester.  If a candidate is not able to continue at the same building site for Internship II, this process will need to be repeated for placement for Internship II. A candidate will not be allowed to be in an internship until the placement has been approved.
The Internship I (EDUC 5933) experience involves a project that is to address student learning, and is to be a substantial program based on the idea of Site Improvement. (See rubric on P. 41.) This project will require the use of quantitative data in its design and evaluation in the form of graphs, charts, etc. Qualitative data may be used in a supportive manner, but quantitative data must be primary.
Internship II (EDUC 5953) will be the final course in the degree program, and will be taken during the spring or fall semester following EDUC 5933, Internship I. Together, the candidate and mentor are to prepare and the candidate is to present a proposal to his/her advisor for approval of the Internship II experience in which the candidate is to take leadership roles and not just be a participant. This proposal is to outline the where, what, and how of the Internship II experience making sure that all necessary ELCC competencies and time requirements will be met. (This document is to be written and presented to his/her advisor for approval before enrolling in  EDUC 5953, Internship II.)

A candidate who fails to accomplish this document and attend the Capstone Seminar for the semester enrolled in Internship II will be dropped from this class for that semester.
An “I” grade will be given for EDUC 5953, Internship II until the portfolio process has been completed. (Note: In order to get an “I”, the candidate must sign an Incomplete form, otherwise the grade given will be an “F.”) “Any incomplete grade not removed within one calendar year will remain permanently on the student’s record as ‘Incomplete’ and will not be included in computing grade point average. If the permanent incomplete is for a course required on the student’s program, re-enrollment in and completion of the course shall be necessary.” (NSU Graduate Catalog,http://catalog.nsuok.edu/content.php?  catoid=1&navoid=11)
It is important that most of the course work be taken before enrolling in the Internships. 

· For Internship I, a candidate is to have a minimum of 24 credit hours toward the School Administration degree.  

· In order to enroll in Internship II, a candidate is to accumulate 30 credit hours toward the school administration degree and have successfully completed Internship I. In addition, the candidate is to have the approval of his/her advisor before enrolling. This approval will be based on acquiring the necessary credit hours and an acceptable Internship Proposal created in conjunction with the advisor, cooperating administrator, and the candidate. This proposal is to employ and complete the project started in Internship I with additional projects as necessary to meet all of the 21 elements.

· Any deviation from the credit hour or other program requirements must have the approval of the program chair.
· Each of the Internships is a field based experience that will require the logging of 100 clock hours each for a total of 200 hours.

· 
The experiences during the Internships are to be field based administrative activities that meet ELCC standards. These activities must be logged (P.36) to not only clock hours but also ELCC standards and elements as listed in the Portfolio Rubric. (P.23)

4. Prior to Graduation: A portfolio presentation is to be given to an audience of peers, faculty, and professionals from the community in a graduate seminar. The presentation will be judged by a group of professional educators and a peer according to the Candidacy Presentation Rubric (P.31) and the professional judgment of the faculty. A successful presentation with a passing score must be obtained in order to complete EDUC 5953, Internship II. The School Administration Program faculty reserves the right to suspend the use of the evaluation rubric as sole criteria of passing this presentation as they deem necessary.
PORTFOLIO POLICIES
REQUIREMENTS

Candidates in the Master of Education in School Administration program are required to develop portfolios as a means of demonstrating satisfaction of ELCC Standard 7.  A portfolio presentation before an audience of faculty (including the advisor), peers, and professionals from the community is required at completion of the Capstone experience.  In addition, the candidate is to be prepared to submit the portfolio, in both hardcopy* and digital formats, for review upon request by the University and/or the Oklahoma Portfolio Review Team from the Oklahoma Commission on Teacher Preparation. Any deviation from the portfolio standards outlined in this handbook will be acceptable only through the approval of the program chair.
* Once we have established the eportfolio as the on-line portfolio, the hardcopy portfolio will no longer be required or accepted.
HARD COPY PORTFOLIO FORMAT AND CONTENTS

The School Administration portfolio will be prepared in a three-ring notebook and in a digital format.  All writing should follow the American Psychological Association Publication Manual (latest edition) guidelines with the exception that the Artifact Rationale Statement (P.16) and Program Reflection  (P.30) pages would be single-spaced rather than double-spaced.  Candidates are to begin the portfolio process during their first semester of enrollment in the Master’s program.  The portfolio will include:


Title page (P.13)

Release to Review Portfolio (P.28)

Table of Contents (P.14)
I. Time Log (P.36)
This log is to be included in the Portfolio. A minimum of 80 hours of field based/simulation class assignments is to be logged and a minimum of 200 hours is to be logged from the Internship experiences; 100 hours in each of the Internships.

II. Program Reflection:  

At completion of the program, candidates will insert a Program Reflection Form (P.30) stating how the program did/did not contribute to their goals for personal/ professional growth. The original form will be given to the program chair and a copy is to be used in the portfolio. Within two years after graduation, candidates will be given another opportunity to reflect on the program in relation to their new experiences.
III. Documentation of Components and Elements:

The content of the portfolio will be based upon the six (6) ELCC Standards for School Administration with their 21 distinctive elements and their various sub-elements.
The portfolio will contain two candidate-chosen artifacts; at least one artifact from course field experiences and one artifact from the Internships are to be included or as instructed by the Program Chair or the candidate's advisor for Elements 1.1, 1.2, 1.3, 1.4, 1.5, 2.1, 2.2, 2.3, 2.4, 5.1, 5.2, 5.3. (The Internship I project cannot be used as an artifact for the portfolio.)
Suggestions for artifacts, other than field assignments in the candidate’s course work, are found on pages 18-22. Candidates should keep a digital copy of all assignments from their courses. This will allow the candidate to select from the full-range of his/her work.

An Artifact Rationale Statement will be used to relate each artifact to one of the 21 ELCC elements. Candidates’ rationale statements for each artifact should be prepared using the standard format. (P.16)  Included in each Artifact Rationale Statement is a Reflection (P.16) which is to describe (1) the history of the artifact, (2) what was learned through that experience, and (3) how this new knowledge will be used when the candidate becomes an administrator. 

The Portfolio Assessment Rubric (P.23) will be used to evaluate the candidates’ portfolio at two designated checkpoint; at Candidacy the student is to present his/her portfolio with Title Page, Release to Review Portfolio, divider tabs for the parts of the Portfolio, and four or more artifacts complete with rationales and reflections from various field assignments assigned during his/her courses of study and at the end of the Capstone in which a completed portfolio is to be presented to his/her advisor.
The artifacts and other materials placed in the portfolio should represent the candidate’s best work. Candidates are responsible for assuring that everything in the portfolio reflects well on their ability to communicate effectively and clearly. Spelling, grammar, and the overall quality of writing in the portfolio should be appropriate for practicing professionals.

Some of the artifacts to be included in the portfolio may include visual images or narratives containing the names or descriptions of students, teachers, parents, or schools associated with the field experiences or internship. Candidates should always protect student, teacher, and parent anonymity and confidentiality by using only first names or pseudonyms in any narratives or descriptions and/or acquiring permission for use.
CAPSTONE PRESENTATION

Candidates will present a portion of their Capstone orally to an audience of their peers, faculty, and professionals from the community at a graduate seminar during the final semester of their program. Among the audience will be a panel of evaluators (see below).  The presentation will provide an opportunity for the Master’s candidates to (1) express their growth and achievements as professionals, and (2) help provide a basis for judgment that the candidate has successfully completed the program.

Content and Format.  The presentation will have two components.  The first is the document, the portfolio itself.  The completed portfolio must be available for review by the evaluators at least two weeks prior to the oral presentation. The guidelines for the presentation of their Internship I project* are as follows: 1) student choice, 2) only one element, 3) up to eight (8) minutes in length, 4) use of technology in the presentation, and 5) a question and answer question section following the presentation. (The technological presentation must be a stand-alone document compatible with university standards, and capable of being emailed and received at a set date prior to the actual presentation.)
* The use of another project for this presentation must be approved by the candidate’s advisor and the program chair.
Evaluators and Evaluation.  The presentation will be evaluated by a committee of School Administration faculty members, university faculty members from other programs, and/or professionals from the community along with a peer evaluator that will be selected by the candidate.
Candidates will be evaluated on the quality of the presentation and their skills as a presenter.  Committee members will independently score the presentation using the Capstone Presentation Rubric (P.31). The final presentation score will be the average of the scores from the two faculty and or community members, and the one peer committee score. (The School Administration Program faculty reserves the right to suspend the use of the evaluation rubric as sole criteria of passing this presentation as they deem necessary.)
At the discretion of the School Administration program faculty members, a candidate who is unsuccessful at the Portfolio Presentation will be afforded the opportunity to make recommended changes and one additional presentation attempt. A successful presentation is required for receiving a passing grade for EDUC 5953, Internship II.
Standards for Hardcopy Portfolio Formats
Your portfolio should conform to the following standards for portfolio formats:

Format for Hard-Copy Portfolios

· The portfolio shall be presented in a three-ring notebook.
· No plastic sleeves are to be used in the portfolio.

· The portfolio must contain a Title Page and a Table of Contents.

· The portfolio should be organized in sections as shown on the Sample Portfolio Table of Contents. (P.14)
· Each artifact in the portfolio must be accompanied by an Artifact Rationale Statement. (P.16)
· Formal documents, such as essays, reflective statements, credentials and Artifact Rationale Statements, should be prepared using a standard business typeface such as Times Roman, Arial, or Courier. The font chosen is to be consistent through out the entire portfolio document. Calligraphic, script and other fancy typefaces should be reserved for highlights or special headlines within the portfolio; they should not be used for the formal documents.

Format for Digital Portfolios

· A digital portfolio on electronic media is required and must contain all the elements of the hard copy portfolio; signed documents should be scanned, as necessary. 
· The electronic media to be employed can be a CD, flash drive, or an internet web page.
· During the transitional period of hard copy to digital only format, the basic requirements for the hard copy in the areas of style and format will continue. Specific digital requirements will be developed as needed. If questions arise, seek guidance and clarification from your advisor.
Title Page
· The title page for the portfolio should follow the format shown below. The top margin and bottom margins should be 2 inches, the right and left margins should be 2 inches.

· The candidate’s full name should be used on the title page; do not use nicknames or pseudonyms.

· The date the portfolio was begun and completed should be shown in semester, year format. For example: Fall, 2011.  (The date should reflect the date of your initial degree plan.)
	Northeastern State University

Tahlequah, Oklahoma

College of Education

PORTFOLIO

for the

School Administration Program

Student’s Name

Advisor

Advisor’s Name

Semester and Year Portfolio was Begun

through

Semester and Year Portfolio was Completed




Table of Contents

· The portfolio should be organized in sections as shown below.

· Because the portfolio is a continuously developing document, candidates should not number the individual pages. However, the Table of Contents should be regularly updated to reflect added elements and artifacts.

· The list of elements to be included in each section may change to reflect changes in required portfolio content.

· The sample Table of Contents is to be used as the model for the portfolio. Index divider tabs must be used for each heading shown in the Table of Contents and to separate the various artifacts within Component One.
  1.  Release to Review Portfolio (P.28)
  2.  Program Reflection (P.30) (Two copies)
  3.  Time Log (P.36)
  4. Introductory Statement for Component One

 [Each element is to have at least two (2) artifacts and supporting materials.]

 [Tabs should be used for each artifact and numbered as 1.1a, 1.1b, 1.2a, 1.2b, etc.]

 [The “a” refers to course work and the “b” denotes field-based experiences.]


Standard 1.0




1.1a
 Artifact Rationale Statement, Reflection, Artifact



1.1b
 Artifact Rationale Statement, Reflection, Artifact




1.2a
 Artifact Rationale Statement, Reflection, Artifact



1.2b
 Artifact Rationale Statement, Reflection, Artifact




1.3a
 Artifact Rationale Statement, Reflection, Artifact



1.3b
 Artifact Rationale Statement, Reflection, Artifact




1.4a
 Artifact Rationale Statement, Reflection, Artifact



1.4b
 Artifact Rationale Statement, Reflection, Artifact




1.5a
 Artifact Rationale Statement, Reflection, Artifact



1.5b
 Artifact Rationale Statement, Reflection, Artifact



Standard 2.0




2.1a
 Artifact Rationale Statement, Reflection, Artifact



2.1b
 Artifact Rationale Statement, Reflection, Artifact



2.2a
 Artifact Rationale Statement, Reflection, Artifact



2.2b
 Artifact Rationale Statement, Reflection, Artifact



2.3a
 Artifact Rationale Statement, Reflection, Artifact



2.3b
 Artifact Rationale Statement, Reflection, Artifact



2.4a
 Artifact Rationale Statement, Reflection, Artifact



2.4b
 Artifact Rationale Statement, Reflection, Artifact


Standard 3.0




3.1a
 Artifact Rationale Statement, Reflection, Artifact



3.1b
 Artifact Rationale Statement, Reflection, Artifact



3.2a
 Artifact Rationale Statement, Reflection, Artifact



3.2b
 Artifact Rationale Statement, Reflection, Artifact



3.3a
 Artifact Rationale Statement, Reflection, Artifact



3.3b
 Artifact Rationale Statement, Reflection, Artifact


Standard 4.0




4.1a
 Artifact Rationale Statement, Reflection, Artifact



4.1b
 Artifact Rationale Statement, Reflection, Artifact



4.2a
 Artifact Rationale Statement, Reflection, Artifact



4.2b
 Artifact Rationale Statement, Reflection, Artifact



4.3a
 Artifact Rationale Statement, Reflection, Artifact



4.3b
 Artifact Rationale Statement, Reflection, Artifact


Standard 5.0




5.1a
 Artifact Rationale Statement, Reflection, Artifact



5.1b
 Artifact Rationale Statement, Reflection, Artifact



5.2a
 Artifact Rationale Statement, Reflection, Artifact



5.2b
 Artifact Rationale Statement, Reflection, Artifact



5.3a
 Artifact Rationale Statement, Reflection, Artifact



5.3b
 Artifact Rationale Statement, Reflection, Artifact


Standard 6.0




6.1a
 Artifact Rationale Statement, Reflection, Artifact



6.1b
 Artifact Rationale Statement, Reflection, Artifact



6.2a
 Artifact Rationale Statement, Reflection, Artifact



6.2b
 Artifact Rationale Statement, Reflection, Artifact



6.3a
 Artifact Rationale Statement, Reflection, Artifact



6.3b
 Artifact Rationale Statement, Reflection, Artifact
  7.  Introductory Statement for Component Two


Two reflections of diverse experiences while in the program.
Artifact Rationale Statement

Each artifact in the portfolio must be accompanied by an Artifact Rationale Statement.

The purpose of the Artifact Rationale Statement is to identify each artifact and provide the portfolio reader with an explanation of how that artifact relates to one or more of the 21 elements within the six (6) ELCC standards for School Administrators. The Artifact Rationale Statement should help the reader assess the professional preparation, both through the connection of each item to one or more of the professional elements that comprise the NSU School Administration Program and through the thoughtful explanation candidates provide for the significance of each artifact.

The sections of an Artifact Rationale Statement are:

· Title: Generally, this will be the name of the assignment or activity.
· Date the artifact was collected or completed: When was the item completed, graded, or made available for inclusion in the portfolio? If necessary, give a more general time, e.g., “Spring Semester 2009.”
· Course or experience where the artifact was developed: Provide both the course number and course title here. If the item was not developed for a specific course, describe the occasion for which it was developed.
· Sub-Element(s) addressed by this artifact: Be specific about the sub-element(s) addressed by this artifact. What candidates are claiming here is that this artifact provides performance-based evidence that they have mastered or acquired the sub-elements they have listed.
· Rationale: Describe how this artifact is connected or relates to the chosen element by explaining how or what you did in the artifact meets the sub-elements of the element. Be specific in the explanation of how completion of this artifact demonstrates the mastery of the sub-elements of the chosen component or element. Candidates are to write clearly and concisely, developing a logical and structured argument for their claim. The rationale should include what in the artifact demonstrates that the candidate has met this particular element. 
· Reflection: The Reflection is to describe the process and history of the artifact and how this personally affected the candidate as to their growth as a professional educator and perspective administrator. Specifically, each reflection is to have at least three (3) parts: 
1. History – how the artifact was developed, resources used, and the length of time spent on the project as well as other pertinent information about its development. (Cover the elements of Who, What, When, Where, Why, and How.)
2. Learning – what the candidate learned from this experience.

3. Practice – how the candidate plans to employee this new knowledge (what was learned) when s/he becomes an administrator.
· Use the sub-elements in bold followed by your rationale in plain type and the headings of the reflection in bold followed by your reflections in plain type.
	Artifact for ELCC Element 1.1:  Develop a Vision
Standard 1.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a school or district vision of learning supported by the school community.

Candidate:      

Title:                

Date:               
Course:           
Rationale:    Explain how your artifact meets the following criteria.
a) Candidates develop a vision of learning for a school that promotes the success of all students.

b) Candidates base this vision on relevant knowledge and theories, including but not limited to an understanding of learning goals in a pluralistic society, the diversity of learners and learners’ needs, schools as interactive social and cultural systems, and social and organizational change.

Reflection:

a) History

b) Knowledge Gained

c) Future Application of Knowledge



Component Introductory Statements

· The portfolio will contain documentation for each of the two (2) Components of Portfolio Assessment.

· The documentation for the first component consists of the artifacts related to the 21 elements within the six (6) ELCC standards for School Administrators.

· The documentation for the second component will consists of the documents and materials identified in the Portfolio Rubric. (P.23) 
· An Introductory Statement is used to introduce the documentation for each component.

· The link between the documentation and the component is generally self-explanatory; therefore the introductory statement for each component does not need to be as extensive as the artifact rationale statement connecting an artifact and a competency.
Examples

	COMPONENT 1: Candidates to meet the competencies of their learned society.

The first section of my portfolio presents artifacts that demonstrate that I have met the 21 individual competencies that are housed in the six (6) standards required by ELCC for Public School Administrators.



	COMPONENT 2: Candidate to demonstrate exposure to and interaction with students from different communities, including students who are from different age groups, and culturally diverse, and represent exceptional populations.
The second section of my portfolio presents evidence that I have been exposed to and interacted with students in at least two different communities that are culturally diverse and represent exceptional populations.



Suggestions to fulfill the requirements for ELCC Standards
School Administration Portfolio 
	Standard 1.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a school or district vision of learning supported by the school community.

	Examples of Promising Practices for Candidate Performance Activities:

· Candidates are required to write a vision statement for a school or district, share it with the executive team in the central office or with a site-based management team, and demonstrate how stakeholders were involved in the development.

· Candidates are required to collect, interpret, and analyze school data. The analysis should reflect the candidate’s understanding of the school’s vision and mission statements, the level of involvement and actual contributions of the school community, and recommendations for inclusion in the school improvement plan.
· Candidates are required to conduct a visioning workshop in a graduate class, for a central office staff, or with a school staff focusing on ways to promote the success of all students.

· Candidates are required to develop a professional philosophy or vision statement reflecting his/her personal dispositions, philosophy, and vision of educational leadership.

· Candidates are required to shadow a principal and interview members of a school staff where there is a strong stewardship of a shared vision, then use this knowledge base as well as literature in the field to prepare a paper analyzing how vision is developed, articulated, and implemented.
· Candidates are required to identify school practices that reflect cultural biases and present recommendations for ways to improve or stop those practices.

· Candidates are required to write essays that demonstrate abilities in developing a topic, writing skills, and clarity of issues.
· Candidates are required to analyze and revise a written community or school strategic plan that includes activities to address the diversity and cultural norms of the community.
· Candidates are required to review a district or school strategic plan to find links between student performance and financial, human, and material resources. The written analysis must explain how these resources connect to teaching and learning.




	Standard 2.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.

	Examples of Promising Practices for Candidate Performance Activities:
· Candidates are required to organize and lead parent and teacher focus groups about high-stakes testing and alternative methods of measuring student performance.
· Candidates are required to present a multimedia report to a community forum about the latest instructional technologies, including the use of the Web and teaching strategies.
· Candidates are required to analyze student performance measures as identified in a school improvement plan, and make specific recommendations for improvements to the plan.

· Candidates are required to lead a school or district taskforce that conducts a curriculum audit to demonstrate alignment of curriculum, pedagogy, and assessment.

· Candidates are required to design a standards-based personal professional development plan and share evidence of implementation.
· Candidates are required to design an innovation to be implemented in a real school that will increase student learning. The proposal begins with an assessment of the needs of the selected site, which results in a clear definition of the innovation to be implemented. The needs assessment must include actual data as well as a review of pertinent literature and research. The proposal outlines the actions to be implemented and the strategies to be used to evaluate the effectiveness of the innovation both formatively and summatively. The candidate must outline steps to be implemented to ensure institutionalization of the innovation and explain how assessment results will be used to make adjustments to the innovation. The candidate orally shares the design and the results with the class.
· Candidates are required to prepare and present a plan for staffing, scheduling, and grouping in a school setting, and explain how this plan will impact teaching and learning in the school.
· Candidates are required to identify school practices that reflect cultural biases and present recommendations for ways to improve or stop those practices.

· Candidates are required to write essays that demonstrate abilities in developing a topic, writing skills, and clarity of issues.
· Candidates are required to analyze and revise a written community or school strategic plan that includes activities to address the diversity and cultural norms of the community.
· Candidates are required to demonstrate consensus-building skills in an actual staff meeting discussion focusing on resource allocations for special needs students.


	Standard 3.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment.

	Examples of Promising Practices for Candidate Performance Activities:
· Candidates are required to conduct a cost-benefit analysis of a school or district instructional improvement plan.
· Candidates are required to analyze the school/district budget and identify how specific budget allocations support the school improvement plan/district strategic plan.
· Candidates are required to be active participants in a simulated disciplinary hearing for an employee.

· Candidates are required to collect and analyze data related to a school facility and make recommendations for improvement showing their relationship to the school improvement plan.

· Candidates are required to perform a technology inventory in a school or a district, identify the critical shortages, and recommend areas where technology could be used to improve student learning.

· Candidates are required to design an innovation to be implemented in a real school that will increase student learning. The proposal begins with an assessment of the needs of the selected site, which results in a clear definition of the innovation to be implemented. The needs assessment must include actual data as well as a review of pertinent literature and research. The proposal outlines the actions to be implemented and the strategies to be used to evaluate the effectiveness of the innovation both formatively and summatively. The candidate must outline steps to be implemented to ensure institutionalization of the innovation and explain how assessment results will be used to make adjustments to the innovation. The candidate orally shares the design and the results with the class.

· Candidates are required to prepare and present a plan for staffing, scheduling, and grouping in a school setting, and explain how this plan will impact teaching and learning in the school.

· Candidates are required to identify school practices that reflect cultural biases and present recommendations for ways to improve or stop those practices.

· Candidates are required to write essays that demonstrate abilities in developing a topic, writing skills, and clarity of issues.
· Candidates are required to review a district or school strategic plan to find links between student performance and financial, human, and material resources. The written analysis must explain how these resources connect to teaching and learning.

· Candidates are required to demonstrate consensus-building skills in an actual staff meeting discussion focusing on resource allocations for special needs students.


	Standard 4.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community interests and needs, and mobilizing community resources.

	Examples of Promising Practices for Candidate Performance Activities:
· Candidates are required to develop and present a plan recommending alignment of social service agency programs with school improvement needs.
· Candidates are required to identify at least five key community leaders in a school community, justify why each was selected, and identify their roles or potential roles in school improvement in the district. A confidential analysis of this power structure is shared with the superintendent or board of education.
· Candidates are required to construct a school public relations and marketing program, relating each component to the school improvement plan.

· Candidates are required to plan and execute a one-day retreat that includes business, civic, religious, medical, and other community agencies and present a plan for integrated community services to benefit all youth in the school or district.

· Candidates are required to develop a brief memorandum for the superintendent or board of education that explains a complex state or federal law (e.g., IDEA, ADA, PL 94-142).

· Candidates are required to design an innovation to be implemented in a real school that will increase student learning. The proposal begins with an assessment of the needs of the selected site, which results in a clear definition of the innovation to be implemented. The needs assessment must include actual data as well as a review of pertinent literature and research. The proposal outlines the actions to be implemented and the strategies to be used to evaluate the effectiveness of the innovation both formatively and summatively. The candidate must outline steps to be implemented to ensure institutionalization of the innovation and explain how assessment results will be used to make adjustments to the innovation. The candidate orally shares the design and the results with the class.

· Candidates are required to identify school practices that reflect cultural biases and present recommendations for ways to improve or stop those practices.

· Candidates are required to write essays that demonstrate abilities in developing a topic, writing skills, and clarity of issues.

· Candidates are required to analyze and revise a written community or school strategic plan that includes activities to address the diversity and cultural norms of the community.
· Candidates are required to demonstrate consensus-building skills in an actual staff meeting discussion focusing on resource allocations for special needs students.


	Standard 5.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by acting with integrity, fairly, and in an ethical manner.

	Examples of Promising Practices for Candidate Performance Activities:
· Candidates are required to develop a code of ethics using personal platforms, professional leadership association examples, and a variety of additional source documents focusing on ethics.
· Candidates are required to conduct a self-analysis of a transcript of a speech delivered to a community organization and look for examples of integrity, fairness, and ethical behavior.
· Candidates are required to lead a discussion around compliance issues for district, school, or professional association codes of ethics.

· Candidates are required to make a speech to a local service organization and articulate and demonstrate the importance of education in a democratic society.

· Candidates are required to survey constituents regarding their perceptions of his/her modeling the highest standards of conduct, ethical principles, and integrity in decision-making and behaviors.

· Candidates are required to present an analysis of how he/she promotes teaching and learning that recognizes learning differences, multicultural awareness, gender sensitivity, and appreciation of ethnic diversity.
· Candidates are required to identify school practices that reflect cultural biases and present recommendations for ways to improve or stop those practices.

· Candidates are required to write essays that demonstrate abilities in developing a topic, writing skills, and clarity of issues.


	Standard 6.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context.

	Examples of Promising Practices for Candidate Performance Activities:
· Candidates are required to interview state legislators and/or lobbyists and present a report about the state’s strategies used to influence change.
· Candidates are required to participate in a simulated public debate about the pros and cons of selected international educational practices compared to practices in the United States.
· Candidates are required to analyze and make a report to the school board or graduate class about the state’s accountability laws.

· Candidates are required to identify the most frequent legal issues facing a school or district, and develop a report identifying the reasons for these issues, including recommendations for solutions to particular situations.

· Candidates are required to select a board of education policy, analyze it, and discuss the underpinnings upon which its viability and validity are based.
· Candidates are required to identify school practices that reflect cultural biases and present recommendations for ways to improve or stop those practices.

· Candidates are required to write essays that demonstrate abilities in developing a topic, writing skills, and clarity of issues.


School Administration – Site Level
Portfolio Assessment Rubric
Name _______________________________________     Student # _______________________
	COMPONENT 1
	Unacceptable = 1
	Acceptable = 2
	Target = 3

	Candidates to meet the competencies of their learned society.


	Standard 1.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a school or district vision of learning supported by the school community.

	          Element
	   Rating

	1. Develop a Vision
	   1       2       3

	a) Candidates develop a vision of learning for a school that promotes the success of all students.

	b) Candidates base this vision on relevant knowledge and theories, including but not limited to an understanding of learning goals in a pluralistic society, the diversity of learners and learners’ needs, schools as interactive social and cultural systems, and social and organizational change.

	2. Articulate a Vision
	   1       2       3

	a) Candidates demonstrate the ability to articulate the components of this vision for a school and the leadership processes necessary to implement and support the vision.

	b) Candidates demonstrate the ability to use data-based research strategies and strategic planning processes that focus on student learning to inform the development of a vision, drawing on relevant information sources such as student assessment results, student and family demographic data, and an analysis of community needs.

	c) Candidates demonstrate the ability to communicate the vision to staff, parents, students, and community members through the use of symbols, ceremonies, stories, and other activities.

	3. Implement a Vision
	   1       2       3

	a) Candidates can formulate the initiatives necessary to motivate staff, students, and families to achieve the school’s vision.

	b) Candidates develop plans and processes for implementing the vision (e.g., articulating the vision and related goals, encouraging challenging standards, facilitating collegiality and teamwork, structuring significant work, ensuring appropriate use of student assessments, providing autonomy, supporting innovation, delegating responsibility, developing leadership in others, and securing needed resources).

	4. Steward a Vision
	   1       2       3

	a) Candidates demonstrate an understanding of the role effective communication skills play in building a shared commitment to the vision.

	b) Candidates design or adopt a system for using data-based research strategies to regularly monitor, evaluate, and revise the vision.

	c) Candidates assume stewardship of the vision through various methods

	5. Promote Community Involvement in the Vision
	   1       2       3

	a) Candidates demonstrate the ability to involve community members in the realization of the vision and in related school improvement efforts

	b) Candidates acquire and demonstrate the skills needed to communicate effectively with alls take holders about implementation of the vision.


	Standard 2.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.

	          Element
	   Rating

	1. Promote Positive School Culture
	   1       2       3

	Candidates assess school culture using multiple methods and implement context-appropriate strategies that capitalize on the diversity (e.g., population, language, disability, gender, race, socio-economic) of the school community to improve school programs and culture.

	2. Provide Effective Instructional Program
	   1       2       3

	a) Candidates demonstrate the ability to facilitate activities that apply principles of effective instruction to improve instructional practices and curricular materials.

	b) Candidates demonstrate the ability to make recommendations regarding the design, implementation, and evaluation of a curriculum that fully accommodates learners’ diverse needs.

	c) Candidates demonstrate the ability to use and promote technology and information systems to enrich curriculum and instruction, to monitor instructional practices and provide staff the assistance needed for improvement.

	3. Apply Best Practice to Student Learning
	   1       2       3

	a) Candidates demonstrate the ability to assist school personnel in understanding and applying best practices for student learning.

	b) Candidates apply human development theory, proven learning and motivational theories, and concern for diversity to the learning process

	c) Candidates demonstrate an understanding of how to use appropriate research strategies to promote an environment for improved student achievement.

	4. Design Comprehensive Professional Growth Plans
	   1       2       3

	a) Candidates design and demonstrate an ability to implement well-planned, context appropriate professional development programs based on reflective practice and research on student learning consistent with the school vision and goals.

	b) Candidates demonstrate the ability to use strategies such  as observations, collaborative reflection, and adult learning strategies to form comprehensive professional growth plans with teachers and other school personnel.

	c) Candidates develop and implement personal professional growth plans that reflect a commitment to life-long learning.


	Standard 3.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment.

	          Element
	   Rating

	1. Manage the Organization
	   1       2       3

	a) Candidates demonstrate the ability to optimize the learning environment for all students by applying appropriate models and principles of organizational development and management, including research and data driven decision-making with attention to indicators of equity, effectiveness, and efficiency.

	b) Candidates develop plans of action for focusing on effective organization and management of fiscal, human, and material resources, giving priority to student learning, safety, curriculum, and instruction.

	c) Candidates demonstrate an ability to manage time effectively and deploy financial and human resources in ways that promote student achievement.


	          Element
	   Rating

	2. Manage Operations
	   1       2       3

	a) Candidates demonstrate the ability to involve staff in conducting operations and setting priorities using appropriate and effective needs assessment, research-based data, and group process skills to build consensus, communicate, and resolve conflicts in order to align resources with the organizational vision.

	b) Candidates develop communications plans for staff that includes opportunities for staff to develop their family and community collaboration skills.

	c) Candidates demonstrate an understanding of how to apply legal principles to promote educational equity and provide a safe, effective, and efficient facilities.

	3. Manage Resources
	   1       2       3

	a) Candidates use problem-solving skills and knowledge of strategic, long-range, and operational planning (including applications of technology) in the effective, legal, and equitable use of fiscal, human, and material resource allocation and alignment that focuses on teaching and learning.

	b) Candidates creatively seek new resources to facilitate learning.

	c) Candidates apply and assess current technologies for school management, business procedures, and scheduling


	Standard 4.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community interests and needs, and mobilizing community resources.

	          Element
	   Rating

	1. Collaborate with Families and Other Community Members
	   1       2       3

	a) Candidates demonstrate an ability to bring together the resources of family members and the community to positively affect student learning.

	b) Candidates demonstrate an ability to involve families in the education of their children based on the belief that families have the best interests of their children in mind.

	c) Candidates demonstrate the ability to use public information and research-based knowledge of issues and trends to collaborate with families and community members.

	d) Candidates apply an understanding of community relations models, marketing strategies and processes, data-based decision making, and communications theory to create frameworks for school, family, business, community, government, and higher education partnerships.

	e) Candidates develop various methods of outreach aimed at business, religious, political, and service organizations.

	f) Candidates demonstrate the ability to involve families and other stakeholders in school decision-making processes, reflecting an understanding that schools are an integral part of the larger community.

	g) Candidates demonstrate the ability to collaborate with community agencies to integrate health, social, and other services.

	h) Candidates develop a comprehensive program of community relations and demonstrate the ability to work with the media.

	2. Respond to Community Interests and  Needs
	   1       2       3

	a) Candidates demonstrate active involvement within the community, including interactions with individuals and groups with conflicting perspectives.

	b) Candidates demonstrate the ability to use appropriate assessment strategies and research methods to understand and accommodate diverse school and community conditions and dynamics.

	c) Candidates provide leadership to programs serving students with special and exceptional needs.

	d) Candidates demonstrate the ability to capitalize on the diversity (cultural, ethnic, racial, economic, and special interest groups) of the school community to improve school programs and meet the diverse needs of all students.

	3. Mobilize Community Resources
	   1       2       3

	a) Candidates demonstrate an understanding of and ability to use community resources, including youth services, to support student achievement, solve school problems, and achieve school goals.

	b) Candidates demonstrate how to use school resources and social service agencies to serve the community.

	c) Candidates demonstrate an understanding of ways to use public resources and funds appropriately and effectively to encourage communities to provide new resources to address emerging student problems.

	Standard 5.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by acting with integrity, fairly, and in an ethical manner.

	          Element
	   Rating

	1. Acts with Integrity
	   1       2       3

	Candidates demonstrate a respect for the rights of others with regard to confidentiality and dignity and engage in honest interactions.

	2. Acts Fairly
	   1       2       3

	Candidates demonstrate the ability to combine impartiality, sensitivity to student diversity, and ethical considerations in their interactions with others.

	3. Acts Ethically
	   1       2       3

	Candidates make and explain decisions based upon ethical and legal principles.


	Standard 6.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context.

	          Element
	   Rating

	1. Understand the Larger Context
	   1       2       3

	a) Candidates act as informed consumers of educational theory and concepts appropriate to school context and can demonstrate the ability to apply appropriate research methods to a school context.

	b) Candidates demonstrate the ability to explain how the legal and political systems and institutional framework of schools have shaped a school and community, as well as the opportunities available to children and families in a particular school.

	c) Candidates demonstrate the ability to analyze the complex causes of poverty and other disadvantages and their effects on families, communities, children, and learning.

	d) Candidates demonstrate an understanding of the policies, laws, and regulations enacted by local, state, and federal authorities that affect schools, especially those that might improve educational and social opportunities.

	e) Candidates demonstrate the ability to describe the economic factors shaping a local community and the effects economic factors have on local schools.

	f) Candidates demonstrate the ability to analyze and describe the cultural diversity in a school community.

	g) Candidates can describe community norms and values and how they relate to the role of the school in promoting social justice.

	h) Candidates demonstrate the ability to explain various theories of change and conflict resolution and the appropriate application of those models to specific communities.

	2. Respond to the Larger Context
	   1       2       3

	Candidates demonstrate the ability to communicate with members of a school community concerning trends, issues, and potential changes in the environment in which the school operates, including maintenance of an ongoing dialogue with representatives of diverse community groups.

	3. Influence the Larger Context
	   1       2       3

	a) Candidates demonstrate the ability to engage students, parents, and other members of the community in advocating for adoption of improved policies and laws.

	b) Candidates apply their understanding of the larger political, social, economic, legal, and cultural context to develop activities and policies that benefit students and their families.

	c) Candidates advocate for policies and programs that promote equitable learning opportunities and success for all students, regardless of socioeconomic background, ethnicity, gender, disability, or other individual characteristics.


	COMPONENT 2
DIVERSITY
	Unacceptable = 1
	Acceptable = 2
	Target = 3

	Resident School            =  1
	1+1, 1+2, 1+3
	2+2, 2+3
	3+3

	                                       =  2
	2+2, 2+1, 2+3
	1+3
	3+3

	                                       =  3
	1+1
	2+2, 1+2
	1+3

	A candidate will need to locate his/her resident teaching site and the corresponding ranking for that site from the enclosed link. Depending on the ranking, the candidate will need to visit school sites that will provide them with the necessary diversity experience to accomplish this component. (http://academics.nsuok.edu/LinkClick.aspx?fileticket=sncUGVYyevA%3d&tabid=262)


	Candidate to demonstrate exposure to and interaction with students from different communities, including students who are from different age groups, and culturally diverse, and represent exceptional populations.

	EVIDENCE
	Candidate to provide at least two (2) examples of diversity they have experienced through the program and reflections on those experiences.  One of these is to be from a different school district or from a different community within your district, if your district is large, or has distinct cultural attributes that are separated geographically. (If in doubt, consult your advisor.)


Grading Rubric For Portfolio Rubric

	Points
	1

UNACCEPTABLE
	2

ACCEPTABLE
	3

TARGET

	Artifacts
	Less than 2
	2 or more that address a majority of the sub-elements of the Element
	2 or more that address all of the sub-elements of the Element

	The standards of the following areas must be met in order to get a score for the element.

	Rationale 
	Present, creates a connection between the competency and the artifact.

	Reflection
	Describes the process and history of the artifact, what was learned, and how this new knowledge will be applied when the candidate is an administrator.

	Appearance
	Good writing mechanics, neat appearance


Northeastern State University

College of Education

Release to Review Portfolio

As a school administrator candidate of the College of Education at Northeastern State University, I understand the requirement to present my portfolio for review. The reviewers include, but are not limited to, Northeastern State University personnel, Oklahoma State Board of Education, Oklahoma Commission for Teacher Preparation, and national and state accreditation personnel, as well as others with a need to know. Furthermore, this request can be made at any point in my educational career as a school administrator candidate of Northeastern State University. I am responsible for obtaining the required permission forms from parents/legal guardians whose children’s images/photographs (in any form) or sample schoolwork are displayed in my portfolio. These forms will be available upon request of portfolio reviewers.

	Teacher Candidate Name (printed)
	


	Student Number
	


	Teacher Candidate Signature
	


NORTHEASTERN STATE UNIVERSITY

ADMISSION TO CANDIDACY

TO:


 Dr. Tom Jackson, Graduate College Dean

	FROM:
	



                    (Advisor)            

	RE:
	Student  No.
	

	
	Student’s Name:

Complete Address:
	


	

	
	All requirements have been met for Candidacy



	Comments:
	


	
	
	

	(Advisor’s Signature)
	
	(Date)

	
	
	

	
	
	

	(Graduate Dean’s Signature)
	
	(Date)


The Graduate College will notify the student when he or she meets candidacy requirements.

FORM: GC 08/2009

Program Reflection Form
	Candidate’s Name:
	
	Date:
	


	Date program begun:
	
	Hours completed:
	


	Nature of Capstone experience/project:
	


Reflection:

How have the graduate program and the combination of courses in the program contributed to your personal/professional development?

If you were to repeat the program, what (if any) changes would you make?

Capstone Presentation Rubric

	Presenter:
	

	Date:
	

	Evaluator:
	

	Total score:
	


	A. Content
	
	Each area that is checked provides one (1) 

	
	Evidence of knowledge base
	point for that category.

	
	Integration of Theory & Practice
	

	
	Reflection of growth & change
	If you check the criteria “Other” in an area, 

	
	Relevance of material
	please provide information for what

	
	Other
	constituted the check.

	B. Organization
	
	

	
	Introduction (topic, purpose, intent)
	In the category “E. Creative,” check only 

	
	Development: fluency
	one box for the appropriate level.

	
	Development: supportive evidence
	

	
	Conclusion, Summary
	

	
	Reflection
	

	C. Delivery
	
	

	
	Gestures
	

	
	Clarity
	

	
	Word usage
	

	
	Articulation
	

	
	Other
	

	D. Appearance
	
	

	
	Poise
	

	
	Enthusiasm
	

	
	Attitude
	

	
	Attire – appropriate
	

	
	Attire – 1 step higher
	

	E. Creative
	
	

	1.
	Spoken report
	

	2.
	Employed some technology
	

	3.
	Simple use of technology
	

	4.
	Expanded use of technology
	

	5.
	Extreme or creative use of technology
	

	                                            TOTAL
	
	


	Student Name:
	
	Student  #
	


NORTHEASTERN STATE UNIVERSITY
GRADUATE COLLEGE

Master’s of Education in School Administration Degree

Statement of Understanding

 

I understand that I must satisfy the following requirements as outlined in the Graduate Catalog in order to be admitted into and to pursue a master’s degree in School Administration:

STEP ONE:

Prior to first enrollment

· Meet the admission requirements for the Graduate College

· Completion of a minimum of 12 semester hours of education or psychology in order to take courses in professional education for credit

· Qualify for an Oklahoma teacher’s certificate/license

· Meet with your assigned advisor; sign a Statement of Understanding

· No more than six credit hours will be allowed to be taken during a semester, for no more than two semesters, until fully admitted into a program.

STEP TWO:

During first semester   (It is recommended that all admission requirements be met prior to enrollment.)
Meet the following Program requirements:

· Score a six (6) on the WritePlacer © or pass other assigned writing test at the discretion of the department chair. This test may only be taken three times.  After the second failure, the student must seek help from the NSU writing lab before the test can be taken a third time.
· Take and have a satisfactory score on either the MAT or GRE.

· Submit to Admissions Committee*

· Three (3) sealed letters of recommendation and other included informational materials.

· A statement of your specific immediate and long term career objectives and how a master’s degree will help you achieve your objectives. (The statement is to be between one and two pages, typed, double-spaced, 12 point font with margins of 1 inch all around.)

· All college transcripts

· GPA requirement of

· 3.00 overall, undergraduate or 

· 3.25 in the last 60 credit hours, undergraduate or 

· Have an earned Master’s degree from an accredited university

· If the GPA requirements (see above) are not met, one of the following items must be satisfied: 

· MAT – scaled score of 383,   or

· GRE – combined math and verbal score of 900

· May use scores from MAT/GRE that are less than five (5) years old

* It is recommended that you pass either exam prior to enrollment

All materials are to be received by the Admissions Committee by 5:00 pm on November 1, April 1, or July 1 of the appropriate semester. (If these dates fall on a weekend or holiday, the deadline will be the last business day prior to the holiday or weekend.)

* School Administration Program Admissions Committee,  Northeastern State University, College of Education, Department of Educational Foundations and Leadership, 717 North Grand, Tahlequah, OK 74464 
Admissions Committee

· All materials must be submitted by the applicant.

· A formal interview and/or other materials may be requested by the committee at its discretion. 

· The Admissions Committee will review all materials and will make a recommendation concerning admission to a program.
STEP THREE:

Upon acceptance into the program, meet with your assigned advisor and complete the following:

· Degree Plan, 

· Professional Habits Inventory, and 

· Any other required materials

CONDITIONAL ENROLLMENT

For those persons who wish to pursue a degree, but are not able to meet the requirements for the undergraduate GPA and/or MAT/GRE, conditional enrollment may be allowed as follows:

· A graduate program GPA of 3.5 must be maintained for twelve credit hours of course work taken at Northeastern State University, and all other admittance requirements must be completed during the first semester of enrollment. 

· Full admittance will be considered by the Admissions Committee at the completion of 12 credit hours upon the written request of the student within the semester deadlines for admissions. 

· No more than six credit hours will be allowed to be taken in any semester until fully admitted into a program.

· The second semester of enrollment will have to be authorized by the student’s advisor.

CANDIDACY

· Meet the admission requirements for the Graduate College

· Meet the program admission requirements

· File an Application for candidacy which can occur after nine (9) graduate credit hours have been earned at Northeastern State University

· A minimum graduate program GPA of 3.00 and professional habits and dispositions must be maintained.

· Regardless, 15 credit hours must be earned after candidacy has been awarded.

CAPSTONE

· Accumulate a GPA of 3.2
· Accumulate 24 credit hours toward the degree, or as approved by the program chair.
Other Requirements:

· I must complete EDUC 5523, Internship I and  EDUC 5953, Internship II as my capstone experience.

· I may earn no more than 12 hours each summer or 16 hours each semester.  Prior approval from the Graduate Dean is required for any overload.

· I may use a maximum of 3 semester hours of credit in workshops and 9 semester hours credit by extension toward graduation as approved by my advisor and Graduate Dean.

· I may transfer a maximum of 9 semester hours from other accredited universities, provided each transfer course has a grade of “B” or better.   




· A minimum of 24 hours must be earned at Northeastern State University, including the final 9 semester hours.

· No work used for graduation may be older than 6 calendar years excluding time spent in the Armed Forces.

· I must maintain a grade point average of 3.00 in all graduate course work attempted.  No grade less than a “C” may be used for graduation.

· I agree to abide by the regulations governing the graduate program as stated in the Graduate Catalog.

	Student Name:
	
	Student #
	

	
	
	
	

	Student’s Signature:
	
	Date:
	

	
	
	
	

	Advisor’s Signature:
	
	Date:
	


NORTHEASTERN STATE UNIVERSITY

DEGREE PLAN

MASTER OF EDUCATION IN SCHOOL ADMINISTRATION

 (30 semester hours plus Capstone Experience)

	Name:
	
	Student #:
	


	Address:
	


	Phone:  (Home)  
	
	(Work)
	
	Email:
	


______________________________________________________________________________________________________

Recommended Steps for Completing Degree

	1.

		Admission to Graduate College


	2.

		File Statement of Understanding


	3.

		Admission to degree program


	4.

		File Degree Plan



	
	5.

Meet Candidacy

6.

Request Final Degree Check

7.

Apply for graduation

8.

Capstone Experience




Note: Fifteen hours MUST be completed after candidacy is met.

	                 STRUCTURE OF THE DEGREE PLAN       

  I. PROFESSIONAL EDUCATION (12 semester hours)
      Required Courses                                                                     Completed   Needed
EDUC 5103, Educational Research                             
EDUC 5403, Fundamentals of Curriculum Dev. I      
EDUC 5483, Advanced Educational Measurements

EDUC 5633, Cognitive Learning Styles or
Another 5000 level school related discipline course with approval of advisor

II. SCHOOL ADMINISTRATION (18 semester hours)

     Required Courses
EDUC 5553, Fundamentals of Public School Admin
EDUC 5593, Public School Finance
EDUC 5523, Instructional Leadership

EDUC 5573, Public School Relations

EDUC 5613, School Facilities Management

EDUC 5623, Legal Aspects of Public Sch Admin

SUMMARY I & II

Professional Education
School Administration

Totals (minimum of 30)

III. CAPSTONE EXPERIENCE
EDUC 5933, Internship I
EDUC 5953, Internship II

                 
	COMMENTS:




DEGREE PLAN APPROVED
The signed Statement of Understanding is a binding part of this degree plan. Any changes in this plan requires prior written approval.

Student’s Signature _______________________________________________________  
Date: ________________________

Advisor’s Signature: ______________________________________________________
Date: ________________________

Graduate Dean’s Signature: _________________________________________________
Date: ________________________

revised 09/2009
 SEQ CHAPTER \h \r 1COOPERATING ADMINISTRATOR AGREEMENT

	Name of NSU Candidate:
	


	PRINTED name of Cooperating Administrator :
	


	Cooperating Administrator’s  email :
	
	Phone:
	


The administrator agrees to the following:
1.
To help the candidate create a proposal of activities for the Internships that is in keeping with the ELCC Standards, and provide them with the opportunities to take leadership roles in these proposed activities.
2.
To mentor the candidate and help him or her achieve a final product worthy of the highest caliber of professionalism.

3.
To communicate concerns to the NSU professor when it is felt that s/he may assist the candidate to do a better job.
4.
To sign the final log of time spent on this project, which must be at least 200 clock hours, indicating that you think it is “reasonable.”  (NOTE: You do not have to guarantee the minute-by-minute accuracy of the time log.)
5.
To require the candidate to spend 9 to 12 hours per week working on projects.
6.
To suggest how the candidate may research the topic better by doing observations, by interviewing administrators, faculty, and parents who might give significant input, by visiting with personnel at the State Department of Education, by doing Internet research--perhaps at the U. S. Department of Education site, by doing library or other research, and/or by visiting DHS or other community service providers.  
7.
To help the candidate find documents, policies, or other information from the district’s archives that will assist him or her in creating a first-class portfolio.  Also, to encourage other school personnel to assist likewise when necessary.
8.
To allow Personal leave, when appropriate and within the district’s policy limits, if the candidate has to travel to fulfill the research requirements of the portfolio.  (At the administrator’s option, s/he may assign professional leave if the school receives direct benefit from the candidate’s travel. However, candidates are told to plan to use Personal leave if they must travel.) 
9.
To assist in assigning the final grade for the project by filling out an evaluation of the candidate that is provided by the university based upon the ELCC standards.

10.        To meet face-to-face on a periodic basis with the candidate. Suggestion: Once a week.
__________________________, Cooperating Administrator

TIME LOG

EDUC 5933 & 5933, Internships in School Administration
	Student Name :
	
	Student #
	


	Line
	# Hrs
	Accum
Total Time
	Activity

Date
	Element Number and Activity Performed

	1.
	
	
	
	

	2.
	
	
	
	

	3.
	
	
	
	

	4.
	
	
	
	

	5.
	
	
	
	

	6.
	
	
	
	

	7.
	
	
	
	

	8.
	
	
	
	

	9.
	
	
	
	

	10.
	
	
	
	

	11.
	
	
	
	

	12.
	
	
	
	

	13.
	
	
	
	

	14.
	
	
	
	

	15.
	
	
	
	

	16.
	
	
	
	

	17.
	
	
	
	

	18.
	
	
	
	

	19.
	
	
	
	

	20.
	
	
	
	

	21.
	
	
	
	

	22.
	
	
	
	

	23.
	
	
	
	

	24.
	
	
	
	

	25.
	
	
	
	

	26.
	
	
	
	

	27.
	
	
	
	

	28.
	
	
	
	

	29.
	
	
	
	

	30.
	
	
	
	


	Cooperating Administrator


	Printed Name

_______________________________________

Signature


NORTHEASTERN STATE UNIVERSITY

COLLEGE OF EDUCATION

PROFESSIONAL HABITS INVENTORY 

	Candidate : 
	


Directions: Circle a number (1 - 3) indicating school administration candidate performance in each area.  Indicate if there was no opportunity to observe.

	 SEQ CHAPTER \h \r 1WITH REGARD TO NSU
	No opportunity to observe
0
	 SEQ CHAPTER \h \r 1UNACCEPTABLE
1
	ACCEPTABLE
2 SEQ CHAPTER \h \r 1
	TARGET
3

	Punctuality/

Organization  SEQ CHAPTER \h \r 1
	0    1    2    3
	Does not demonstrate punctuality and reliability                              
	Usually demonstrates punctuality and reliability
	Always demonstrates punctuality and reliability

	(Educational Leaders ll.1)

	0    1    2    3
	Assigned tasks are frequently turned in late.                                                              
	Assigned tasks are usually turned in on time.                                                 
	Assigned tasks are always turned in on time. 

	
	0    1    2    3
	Assigned tasks frequently lack organization.
	Assigned tasks are organized but have room for improvement.
	Assigned tasks are neat, organized, and reflect professional standards.

	Attitude / Initiative
(Teaching Scholars l.10; 
	0    1    2    3
	Does not demonstrate a commitment to serving others above self
	Usually demonstrates a commitment to serving others above self
	Always demonstrates a commitment to serving others above self*

	Educational Leaders ll.1, ll.2, ll.8;

Developers of Human Potential lll.1, lll.3, lll.4, lll.7)
	0    1    2    3
	Does not make the education and well being of students the fundamental value of all decision making
	Usually makes the education and well being of students the fundamental value of all decision making
	Always makes the education and well being of students the fundamental value of all decision making*

	Flexibility
	0    1    2    3
	Unwilling to adjust to new/different work settings
	Learning to adjust to new/different work settings.
	Demonstrates flexibility and a willingness to adjust to new/different work settings.

	(Teaching Scholars l.10;

Educational Leaders ll.1, lll.2, lll.7)

	0    1    2    3
	Reacts with anger or denial to constructive criticism
	Accepts constructive criticism in a positive manner
	Actively seeks constructive criticism

	
	0    1    2    3
	Unwilling to work with others
	Learning to work with others in a cooperative and positive manner
	Works with others in a cooperative and positive manner

	Working / Teaching with diverse populations  SEQ CHAPTER \h \r 1
	0    1    2    3
	Does not acknowledge that he/she serves the schools and community by providing equal educational opportunities to each and every child
	Learning to acknowledge that he/she serves the schools and community by providing equal educational opportunities to each and every child
	Always acknowledges that he/she serves the schools and community by providing equal educational opportunities to each and every child*

	(Teaching Scholars l.5, l.12, l.13; 
Educational Leaders ll.7, ll.8; 
Developers of Human Potential lll.4, lll.5, lll.6, lll.7)
	0    1    2    3
	Does not understand accountability and results, increased student achievement, and high expectations for each and every student
	Understands accountability and results, increased student achievement, and high expectations for each and every student
	Emphasizes accountability and results, increased student achievement, and high expectations for each and every student*

	Appropriate attire
(Educational Leaders ll.1)
	0    1    2    3
	Attire is not indicative of an educational leader.
	Attire is usually indicative of an educational leader.
	Attire is always indicative of an educational leader.

	Verbal and written communication
(Teaching Scholars l.3;

Educational Leaders ll.6, ll.10) SEQ CHAPTER \h \r 1
	0    1    2    3
	Communication skills, both verbal and written, do not reflect professional language, appropriate grammar, spelling, and/or punctuation.
	Communication skills, both verbal and written, usually reflect professional language appropriate grammar, spelling, and punctuation.
	Communication skills, both verbal and written, always reflect professional language, appropriate grammar, spelling, and punctuation.

	Professional involvement
(Educational Leaders ll.1)
	0    1    2    3
	Does not seek to improve the effectiveness of the profession through research or continuing professional development
	Seeks to improve the effectiveness of the profession through research or continuing professional development
	Seeks to improve the effectiveness of the profession through research and continuing professional development*


	 SEQ CHAPTER \h \r 1WITH REGARD TO NSU
	No opportunity to observe
0
	 SEQ CHAPTER \h \r 1UNACCEPTABLE
1
	ACCEPTABLE
2 SEQ CHAPTER \h \r 1
	TARGET
3

	Professional ethics & Integrity
	0    1    2    3
	Does not fulfill professional duties with honesty and integrity
	Usually fulfills professional duties with honesty and integrity 
	Fulfills all professional duties with honesty and integrity* 

	(Educational Leaders ll.1, ll.2; 

Developers of Human Potential III.4, lll.7)

	0    1    2    3
	Does not act in a trustworthy and responsible manner
	Usually acts in a trustworthy and responsible manner
	Always acts in a trustworthy and responsible manner*

	
	0    1    2    3
	Does not accept responsibility and accountability for one’s own actions and behaviors
	Usually accepts responsibility and accountability for one’s own actions and behaviors
	Always accepts responsibility and accountability for one’s own actions and behaviors*

	
	0    1    2    3
	Inappropriately represents the work of others as one’s own (Plagiarism)
	Learning to make appropriate references to the work and/or ideas of others
	Always makes appropriate references to the work and/or ideas of others

	
	0    1    2    3
	Uses his/her position for personal gain through political, social, religious, economic or other influences
	Learning to not use his/her position for personal gain through political, social, religious, economic or  other influences
	Never uses his/her position for personal gain through political, social, religious, economic or other influences*

	Fairness
	0    1    2    3
	Does not support the principle of due process
	Usually supports the principle of due process
	Always supports the principle of due process* 

	(Educational Leaders II.3, II.7, II.8;

Developers of Human Potential III.2, III.4, III.7)

	0    1    2    3
	Does not protect the civil and human rights of all individuals
	Usually protects the civil and human rights of all individuals
	Always protects the civil and human rights of all individuals*

	
	0    1    2    3
	Does not implement local, state and national laws
	Usually implements local, state and national laws
	Always implements local, state and national laws*

	
	0    1    2    3
	Does not implement the school board’s policies and administrative rules and regulations
	Learning to implement the school board’s policies and administrative rules and regulations
	Implements the school board’s policies and administrative rules and regulations*

	
	0    1    2    3
	Does not pursue appropriate measures to correct those laws, policies, and regulations that are not in the best interest of children
	Seeks assistance to pursue appropriate measures to correct those laws, policies, and regulations that are not in the best interest of children
	Actively pursues appropriate measures to correct those laws, policies, and regulations that are not in the best interest of children*


*Standards by the American Association of School Administrators (http://www.aasa.org/about/content.cfm?ItemNumber=2157)
	OVERALL RATING
	Should be counseled about other career options
1


	Making satisfactory progress

2
	Demonstrating the traits of a professional educator

3


	Candidate:
	
	Class:
	


	Evaluator:
	
	Date: 
	


COMMENTS:  

NORTHEASTERN STATE UNIVERSITY

COLLEGE OF EDUCATION

School Administration Program

Candidate Evaluation Form

	Administrator :
	


	Student:
	
	Student # :
	


Please rate the student in each of the areas according to the following scale:

N.O. = Not Observed,  1 = Unsatisfactory,   2 = Acceptable ( a majority of sub-elements),   3 = Target (all sub-elements)
	The Candidate has shown the ability to:

	1.
	N.O.
	1
	2
	3
	IMPLEMENT VISION

	*
	motivate school communities to accomplish school goals.

	*
	develop plans and processes to accomplish school’s vision.

	2.
	N.O.
	1
	2
	3
	PROMOTE POSITIVE SCHOOL CULTURE

	*
	assess the diversity of the school culture using multiple methods.

	3.
	N.O.
	1
	2
	3
	PROVIDE EFFECTIVE INSTRUCTIONAL PROGRAM

	*
	facilitate activities that apply principles of effective instruction to improve instructional practices and curricular materials.

	*
	make recommendations regarding the design, implementation, and evaluation of a curriculum that fully accommodates learners’ diverse needs.

	*
	use and promote technology and information systems to enrich curriculum and instruction, to monitor instructional practices and provide staff the assistance needed for improvement.

	4.
	N.O.
	1
	2
	3
	APPLY BEST PRACTICE TO STUDENT LEARNING

	*
	assist school personnel in understanding and applying best practices for student learning.

	*
	apply human development theory, proven learning and motivational theories, and concern for diversity to the learning process.

	*
	demonstrate an understanding of how to use appropriate research strategies to promote an environment for improved student achievement.

	5.
	N.O.
	1
	2
	3
	DESIGN COMPREHENSIVE PROFESSIONAL GROWTH PLANS

	*
	implement well-planned, context appropriate professional development programs based on reflective practice and research on student learning consistent with the school vision and goals.

	*
	use strategies such  as observations, collaborative reflection, and adult learning strategies to form comprehensive professional growth plans with teachers and other school personnel.

	*
	develop and implement personal professional growth plans that reflect a commitment to life-long learning.

	6.
	N.O.
	1
	2
	3
	MANAGE OPERATIONS

	*
	involve staff in conducting operations and setting priorities using appropriate and effective needs assessment, research-based data, and group process skills to build consensus, communicate, and resolve conflicts in order to align resources with the organizational vision.

	*
	develop communications plans for staff that includes opportunities for staff to develop their family and community collaboration skills.

	*
	apply legal principles to promote educational equity and provide a safe, effective, and efficient facilities.

	7.
	N.O.
	1
	2
	3
	COLLABORATE WITH FAMILIES AND OTHER COMMUNITY MEMBERS

	*
	bring together the resources of family members and the community to positively affect student learning.

	*
	involve families in the education of their children based on the belief that families have the best interests of their children in mind.

	*
	apply legal principles to promote educational equity and provide a safe, effective, and efficient facilities.

	*
	use public information and research-based knowledge of issues and trends to collaborate with families and community members.

	*
	apply an understanding of community relations models, marketing strategies and processes, data-based decision making, and communications theory to create frameworks for school, family, business, community, government, and higher education partnerships.

	*
	develop various methods of outreach aimed at business, religious, political, and service organizations.

	*
	involve families and other stakeholders in school decision-making processes, reflecting an understanding that schools are an integral part of the larger community.

	*
	collaborate with community agencies to integrate health, social, and other services.

	*
	develop a comprehensive program of community relations and demonstrate the ability to work with the media.

	N.O. = Not Observed,  1 = Unsatisfactory,   2 = Acceptable ( a majority of sub-elements),   3 = Target (all sub-elements)


	8.
	N.O.
	1
	2
	3
	RESPOND TO COMMUNITY INTEREST AND NEEDS

	*
	have active involvement within the community, including interactions with individuals and groups with conflicting perspectives.

	*
	use appropriate assessment strategies and research methods to understand and accommodate diverse school and community conditions and dynamics.

	*
	provide leadership to programs serving students with special and exceptional needs.

	*
	capitalize on the diversity (cultural, ethnic, racial, economic, and special interest groups) of the school community to improve school programs and meet the diverse needs of all students.

	9.
	N.O.
	1
	2
	3
	MOBILIZE COMMUNITY RESOURCES

	*
	have an understanding of and ability to use community resources, including youth services, to support student achievement, solve school problems, and achieve school goals.

	*
	use school resources and social service agencies to serve the community.

	*
	understand ways to use public resources and funds appropriately and effectively to encourage communities to provide new resources to address emerging student problems.

	10.
	N.O.
	1
	2
	3
	ACTS WITH INTEGRITY

	*
	respect the rights of others with regard to confidentiality and dignity and engage in honest interactions.

	11.
	N.O.
	1
	2
	3
	ACTS FAIRLY

	*
	combine impartiality, sensitivity to student diversity, and ethical considerations in their interactions with others.

	12.
	N.O.
	1
	2
	3
	ACTS ETHICALLY

	*
	make and explain decisions based upon ethical and legal principles.

	13.
	N.O.
	1
	2
	3
	UNDERSTANDS THE LARGER CONTEXT

	*
	act as informed consumers of educational theory and concepts appropriate to school context and can demonstrate the ability to apply appropriate research methods to a school context.

	*
	explain how the legal and political systems and institutional framework of schools have shaped a school and community, as well as the opportunities available to children and families in a particular school.

	*
	analyze the complex causes of poverty and other disadvantages and their effects on families, communities, children, and learning.

	*
	Understand the policies, laws, and regulations enacted by local, state, and federal authorities that affect schools, especially those that might improve educational and social opportunities.

	*
	describe the economic factors shaping a local community and the effects economic factors have on local schools.

	*
	analyze and describe the cultural diversity in a school community.

	*
	describe community norms and values and how they relate to the role of the school in promoting social justice

	*
	explain various theories of change and conflict resolution and the appropriate application of those models to specific communities.

	14.
	N.O.
	1
	2
	3
	RESPOND TO THE LARGER CONTEXT

	*
	communicate with members of a school community concerning trends, issues, and potential changes in the environment in which the school operates, including maintenance of an ongoing dialogue with representatives of diverse community groups.

	15.
	N.O.
	1
	2
	3
	INFLUENCE THE LARGER CONTEXT

	*
	engage students, parents, and other members of the community in advocating for adoption of improved policies and laws.

	*
	apply their understanding of the larger political, social, economic, legal, and cultural context to develop activities and policies that benefit students and their families.

	*
	advocate for policies and programs that promote equitable learning opportunities and success for all students, regardless of socioeconomic background, ethnicity, gender, disability, or other individual characteristics.


Rubric Internship I Project (EDUC 5923)
	
	Unacceptable

1
	Acceptable

2
	Target

3

	Introduction:  Development of a Vision ELCC Standard 1.1a and 1.1b
	The candidate’s artifact includes 0-1 of the following in the development of the vision:

· A description of the milieu/setting of the school for the purpose of promoting the success of all students 

· Statement(s) of the problem/opportunities based upon knowledge of learners’ needs

· Background/history inclusive of the knowledge that school is an interactive social & cultural system

	The candidate’s artifact includes 2 of the following in the development of the vision:

· A description of the milieu/setting of the school for the purpose of promoting the success of all students 

· Statement(s) of the problem/opportunities based upon knowledge of learners’ needs

· Background/history inclusive of the knowledge that school is an interactive social & cultural system
	The candidate’s artifact includes all of the following in the development of the vision:

· A description of the milieu/setting of the school for the purpose of promoting the success of all students 

· Statement(s) of the problem/opportunities based upon knowledge of learners’ needs

· Background/history inclusive of the knowledge that school is an interactive social & cultural system

	Needs Assessment:  Articulate a Vision ELCC Standard 1.2a, 1.2b, and 1.2c
	The candidate’s artifact includes 0-1 of the following in the articulation of a vision:

· Use of student assessment results, student/family demographic data &/or analysis of community needs

· Description of how the vision will be articulated 

· A timeline for the articulation of the vision to staff, parents, students, and the community

	The candidate’s artifact includes 2 of the following in the articulation of a vision:

· Use of student assessment results, student/family demographic data &/or analysis of community needs

· Description of how the vision will be articulated 

· A timeline for the articulation of the vision to staff, parents, students, and the community
	The candidate’s artifact includes all of the following in the articulation of a vision:

· Use of student assessment results, student/family demographic data &/or analysis of community needs 

· Description of how the vision will be articulated 

· A timeline for the articulation of the vision to staff, parents, students, and the community

	Goals & Objectives ELCC Standard 2.1, 2.2, 2.3
	The candidate’s artifact demonstrates 0-1 of the following:

· Improvement plan goals & objectives that promote a positive school culture 

· Improvement plan goals & objectives that provide for an effective instructional program

· Improvement plan goals & objectives that apply best practice to student learning

	The candidate’s artifact demonstrates 2 of the following:

· Improvement plan goals & objectives that promote a positive school culture 

· Improvement plan goals & objectives that provide for an effective instructional program

· Improvement goals & objectives that apply best practice to student learning
	The candidate’s artifact demonstrates all of the following:

· Improvement plan goals & objectives that promote a positive school culture 

· Improvement plan goals & objectives that provide for an effective instructional program

· Improvement plan goals & objectives that apply best practice to student learning

	Professional Growth Plan, ELCC Standard 2.4
	The candidate’s artifact demonstrates 0-1 of the following:

· A professional growth plan that is consistent with the vision

· A professional growth plan that reflects adult learning strategies

· A professional growth plan that reflects a commitment to life long learning
	The candidate’s artifact demonstrates 2 of the following:

· A professional growth plan that is consistent with the vision

· A professional growth plan that reflects adult learning strategies

· A professional growth plan that reflects a commitment to life long learning
	The candidate’s artifact demonstrates all of the following:

· A professional growth plan that is consistent with the vision

· A professional growth plan that reflects adult learning strategies

· A professional growth plan that reflects a commitment to life long learning

	Plan of Implementation Implement a Vision, ELCC Standard 1.3a and 1.3b
	The candidate’s artifact includes none of the following for implementing the plan:

· Initiatives to help stakeholders achieve the vision

· Securing of resources (facilities, finances, materials)


	The candidate’s artifact includes one of the following for implementing the plan:

· Initiatives to help stakeholders achieve the vision

· Securing of resources (facilities, finances, materials)


	The candidate’s artifact includes all of the following for implementing the plan:

· Initiatives to help stakeholders achieve the vision

· Securing of resources (facilities, finances, materials)

	Evaluation Steward a Vision, ELCC Standard 1.4


	The candidate’s artifact includes none of the following for stewarding the vision:

· A system of formative assessment to monitor, evaluate, and revise the vision

· A system of summative assessment to monitor, evaluate, and revise the vision
	The candidate’s artifact includes one of the following for stewarding the vision:

· A system of formative assessment to monitor, evaluate, and revise the vision

· A system of summative assessment to monitor, evaluate, and revise the vision
	The candidate’s artifact includes all of the following for stewarding the vision:

· A system of formative assessment to monitor, evaluate, and revise the vision

· A system of summative assessment to monitor, evaluate, and revise the vision

	Conclusions, Promote Community Involvement in the Vision ELCC Standard 1.5
	The candidate’s artifact includes none of the following for promoting community involvement in the vision

· Conclusions about the implementation of the vision that demonstrate the ability to involve community members in the vision

· Conclusions about the implementation of the vision that demonstrate the skills needed to communicate effectively with all stakeholders (staff, students, parents & community)
	The candidate’s artifact includes one of the following for promoting community involvement in the vision

· Conclusions about the implementation of the vision that demonstrate the ability to involve community members in the vision

· Conclusions about the implementation of the vision that demonstrate the skills needed to communicate effectively with all stakeholders (staff, students, parents & community)
	The candidate’s artifact includes both of the following for promoting community involvement in the vision

· Conclusions about the implementation of the vision that demonstrate the ability to involve community members in the vision

· Conclusions about the implementation of the vision that demonstrate the skills needed to communicate effectively with all stakeholders (staff, students, parents & community)

	Reflection, ELCC Standard 5.1, 5.2, 5.3
	The candidate’s artifact demonstrates 0-2 of the following:

· A school improvement plan that respects the rights of others

· A school improvement plan that combines impartiality, sensitivity to student diversity, and ethical considerations

· A school improvement plan based upon ethical and legal principles

· Self evaluation that includes changes made to program during implementation and/or application of new knowledge for future school improvement plan design


	The candidate’s artifact demonstrates 3 of the following:

· A school improvement plan that respects the rights of others

· A school improvement plan that combines impartiality, sensitivity to student diversity, and ethical considerations

· A school improvement plan based upon ethical and legal principles

· Self evaluation that includes changes made to program during implementation and/or application of new knowledge for future school improvement plan design


	The candidate’s artifact demonstrates all of the following:

· A school improvement plan that respects the rights of others

· A school improvement plan that combines impartiality, sensitivity to student diversity, and ethical considerations

· A school improvement plan based upon ethical and legal principles

· Self evaluation that includes changes made to program during implementation and/or application of new knowledge for future school improvement plan design



	Final Document Writing Traits:  Organization; Grammar/Mechanics; Formatting; Source Integration, Cover Sheet
	The candidate’s artifact lacks coherence and fails to meet college-level writing expectations as demonstrated by:

· serious, persistent errors that compromise the comprehension of the response or
· formatting not professional or
· not giving credit to resources used in developing artifact (where applicable, APA format)
	The candidate’s artifact is coherent in its presentation and adheres to college-level writing expectations as demonstrated by:

· errors that do not compromise the comprehension of the response and
· formatting appropriate with minor errors and
· giving credit to resources used in developing artifact (where applicable, APA format)
	The candidate’s artifact is coherent and fluid in its presentation and adheres to college-level writing expectations as demonstrated by:

· being generally free of errors and
· formatting reflects professional writing and
· giving credit to resources used in developing artifact (where applicable, APA format)


Bond Issue Project Rubric
	Candidate
	
	Student #
	

	Date
	
	
	


	3.1
	Manage the Organization         

    0-2 Unacceptable     3-Acceptable     4-Target

	
	-
	a plan of action to manage fiscal and material  

	
	-
	the management of time

	
	-
	the ability to deploy financial resources to promote student achievement

	
	-
	the ability to tie target items to the promotion of student achievement.

	
	
	Score


	3.2
	Manage Operations        

    0-2 Unacceptable     3-Acceptable     4-Target

	
	-
	the ability to align resources with the organizational vision 

	
	-
	the application of legal principles in the creation of safe, effective, and efficient facility and equipment 

	
	-
	the ability to communicate with staff and community 

	
	-
	the ability to conduct needs assessment, research-based data, and group process skills to build consensus.

	
	
	Score


	3.3
	Manage Resources        
    0-1 Unacceptable     2-Acceptable     3-Target

	
	-
	strategic, long-range, and operational planning

	
	-
	the application of current technologies

	
	-
	creative solicitation of new resources

	
	
	Score


	4.1
	Collaborate with Families and Other Community Members

    0-2 Unacceptable     3-Acceptable     4-Target

	
	-
	the ability to use public information to collaborate with community

	
	-
	the application of community relation models and marketing strategies

	
	-
	the development of outreach methodology aimed at business, religious, political, and service organizations

	
	-
	the ability to involve families in the decision making process

	
	
	Score


	4.2
	Respond to Community Interests and  Needs
    0-1 Unacceptable     2-Acceptable     3-Target

	
	-
	interaction with individuals with conflicting perspectives

	
	-
	assessment strategies to accommodate diversity

	
	-
	leadership with special and exceptional needs

	
	
	Score


	4.3
	Mobilize Community Resources
   0-1 Unacceptable     2-Acceptable     3-Target

	
	-
	how to use school facilities to serve the community

	
	-
	how to use public resources and funds appropriately

	
	-
	how to use community resources to support student achievement and achieve school goals

	
	
	Score


	5.1
	Acts with Integrity
    The candidate’s artifact - 

	
	1 - Unacceptable: -
	does not demonstrate a respect for the rights of others with regards to confidentiality and dignity.

	
	2 - Acceptable:     -
	demonstrates a respect for the rights of others with regards to confidentiality and dignity.

	
	3 - Target:            -
	demonstrates a respect for the rights of others with regards to confidentiality and dignity through a plan of action.

	
	
	Score


	5.2
	Acts Fairly
     The candidate’s artifact -

	
	1 - Unacceptable: -
	does not demonstrate impartiality, sensitivity, and ethics in interactions with others.

	
	2 - Acceptable:     -
	demonstrates impartiality, sensitivity, and ethics in interactions with others.

	
	3 - Target:            -
	demonstrates impartiality, sensitivity, and ethics in interactions with others through a plan action.

	
	
	Score


	5.3
	Acts Ethically
    The candidate’s artifact - 

	
	1 - Unacceptable: -
	does not demonstrate the ability to make and explain decisions based on ethical and legal principles.

	
	2 - Acceptable:     -
	demonstrates the ability to make and explain decisions based on ethical and legal principles.

	
	3 - Target:            -
	demonstrates the ability to make and explain decisions based on ethical and legal principles through a plan of action.

	
	
	Score


	6.1
	Understand the Larger Context
    0-1 Unacceptable     2-Acceptable     3-Target

	
	-
	an understanding of the legalities involving bond issues

	
	-
	a description of the economic factors of the district

	
	-
	an explanation of opportunities that are available for the children.

	
	
	Score


	6.2
	Respond to the Larger Context
    The candidate’s artifact - 

	
	1 - Unacceptable: -
	does not demonstrate the ability to communicate with the community about a bond issue and its effect on the district.

	
	2 - Acceptable:     -
	demonstrates the ability to communicate with the community about a bond issue and its effect on the district.

	
	3 - Target:            -
	demonstrates the ability to communicate with the community about a bond issue and its effect on the district through a plan of action.

	
	
	Score


	6.3
	Influence the Larger Context
    0-1 Unacceptable     2-Acceptable     3-Target

	
	-
	the ability to advocate for adoption of a bond issue

	
	-
	the ability to articulate equitability of learning opportunity and success for all students through the adoption of a bond issue

	
	-
	the ability to advocate for adoption of improved policies and laws.

	
	
	Score

	
	
	

	
	
	TOTAL SCORE


Program Completer Survey

What is your position in your school district?

· Superintendent

· Assistant Superintendent
· Central Office Administrator

· Principal

· Assistant Principal

· Student Dean

· Teacher

· Other

What is the size of your district in Average Daily Attendance?

· 10,000 +

· 5,000 - 9,999

· 3,000 - 4,999

· 1,000 - 2,999

· 500 - 999

· Less than 500

In what school year did you complete the course work for superintendent at NSU?

· SY: 2009-2010
· SY: 2010-2011
· SY: 2011-2012
On which campus did you take the majority of your classes?

· Tahlequah

· Muskogee

· Broken Arrow

Rate each of the following questions according to how you are able to affect student learning environments. (Target = all of the descriptors apply. Acceptable = a majority of the descriptors apply. Unsatisfactory = less than a majority of the descriptors apply.)

1.1. Develop a Vision

· Candidates develop a vision of learning for a school that promotes the success of all students.
· Candidates base this vision on relevant knowledge and theories, including but not limited to an understanding of learning goals in a pluralistic society, the diversity of learners and learners’ needs, schools as interactive social and cultural systems, and social and organizational change.
1.2. Articulate a Vision

· Candidates demonstrate the ability to articulate the components of this vision for a school and the leadership processes necessary to implement and support the vision.
· Candidates demonstrate the ability to use data-based research strategies and strategic planning processes that focus on student learning to inform the development of a vision, drawing on relevant information sources such as student assessment results, student and family demographic data, and an analysis of community needs.
· Candidates demonstrate the ability to communicate the vision to staff, parents, students, and community members through the use of symbols, ceremonies, stories, and other activities.
1.4 Steward a Vision

· Candidates demonstrate an understanding of the role effective communication skills play in building a shared commitment to the vision.
· Candidates design or adopt a system for using data-based research strategies to regularly monitor, evaluate, and revise the vision.
· Candidates assume stewardship of the vision through various methods.
2.1 Promote Positive School Culture

· Candidates assess school culture using multiple methods and implement context-appropriate strategies that capitalize on the diversity (e.g., population, language, disability, gender, race, socio-economic) of the school community to improve school programs and culture.
2.2 Provide Effective Instructional Program

· Candidates demonstrate the ability to facilitate activities that apply principles of effective instruction to improve instructional practices and curricular materials.
· Candidates demonstrate the ability to make recommendations regarding the design, implementation, and evaluation of a curriculum that fully accommodates learners’ diverse needs.
· Candidates demonstrate the ability to use and promote technology and information systems to enrich curriculum and instruction, to monitor instructional practices and provide staff the assistance needed for improvement.
2.3 Apply Best Practice to Student Learning

· Candidates demonstrate the ability to assist school personnel in understanding and applying best practices for student learning.
· Candidates apply human development theory, proven learning and motivational theories, and concern for diversity to the learning process.
· Candidates demonstrate an understanding of how to use appropriate research strategies to promote an environment for improved student achievement.
3.1 Manage the Organization

· Candidates demonstrate the ability to optimize the learning environment for all students by applying appropriate models and principles of organizational development and management, including research and data driven decision-making with attention to indicators of equity, effectiveness, and efficiency.
· Candidates develop plans of action for focusing on effective organization and management of fiscal, human, and material resources, giving priority to student learning, safety, curriculum, and instruction.
· Candidates demonstrate an ability to manage time effectively and deploy financial and human resources in ways that promote student achievement.
3.2 Manage the Operations

· Candidates demonstrate the ability to involve staff in conducting operations and setting priorities using appropriate and effective needs assessment, research-based data, and group process skills to build consensus, communicate, and resolve conflicts in order to align resources with the organizational vision.
· Candidates develop communications plans for staff that includes opportunities for staff to develop their family and community collaboration skills.
· Candidates demonstrate an understanding of how to apply legal principles to promote educational equity and provide a safe, effective, and efficient facilities.
3.3 Manage Resources

· Candidates use problem-solving skills and knowledge of strategic, long-range, and operational planning (including applications of technology) in the effective, legal, and equitable use of fiscal, human, and material resource allocation that focuses on teaching and learning.
· Candidates creatively seek new resources to facilitate learning.
· Candidates apply and assess current technologies for school management, business procedures, and scheduling.
4.1 Collaborate with Families and Other Community Members

· Candidates demonstrate an ability to bring together the resources of family members and the community to positively affect student learning.
· Candidates demonstrate an ability to involve families in the education of their children based on the belief that families have the best interests of their children in mind.
· Candidates demonstrate the ability to use public information and research-based knowledge of issues and trends to collaborate with families and community members.
· Candidates apply an understanding of community relations models, marketing strategies and processes, data-based decision making, and communications theory to create frameworks for school, family, business, community, government, and higher education partnerships.
· Candidates develop various methods of outreach aimed at business, religious, political, and service organizations.
· Candidates demonstrate the ability to involve families and other stakeholders in school decision-making processes, reflecting an understanding that schools are an integral part of the larger community.
· Candidates demonstrate the ability to collaborate with community agencies to integrate health, social, and other services.
· Candidates develop a comprehensive program of community relations and demonstrate the ability to work with the media.
4.2  Respond to Community Interest and Needs

· Candidates demonstrate active involvement within the community, including interactions with individuals and groups with conflicting perspectives.
· Candidates demonstrate the ability to use appropriate assessment strategies and research methods to understand and accommodate diverse school and community conditions and dynamics.
· Candidates provide leadership to programs serving students with special and exceptional needs.
· Candidates demonstrate the ability to capitalize on the diversity (cultural, ethnic, racial, economic, and special interest groups) of the school community to improve school programs and meet the diverse needs of all students.
4.3 Mobilize Community Resources

· Candidates demonstrate an understanding of and ability to use community resources, including youth services, to support student achievement, solve school problems, and achieve school goals.
· Candidates demonstrate how to use school resources and social service agencies to serve the community.
· Candidates demonstrate an understanding of ways to use public resources and funds appropriately and effectively to encourage communities to provide new resources to address emerging student problems.
5.1 Acts with Integrity

· Candidates demonstrate a respect for the rights of others with regard to confidentiality and dignity and engage in honest interactions.
5.2 Acts Fairly

· Candidates demonstrate the ability to combine impartiality, sensitivity to student diversity, and ethical considerations in their interactions with others.
5.3 Acts Ethically

· Candidates make and explain decisions based upon ethical and legal principles.
6.2 Respond to the Larger Context

· Candidates demonstrate the ability to communicate with members of a school community concerning trends, issues, and potential changes in the environment in which the school operates, including maintenance of an ongoing dialogue with representatives of diverse community groups.
6.3 Influence the Larger Context

· Candidates demonstrate the ability to engage students, parents, and other members of the community in advocating for adoption of improved policies and laws.
· Candidates apply their understanding of the larger political, social, economic, legal, and cultural context to develop activities and policies that benefit students and their families.
· Candidates advocate for policies and programs that promote equitable learning opportunities and success for all students, regardless of socioeconomic background, ethnicity, gender, disability, or other individual characteristics.
