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COMMUNICATION APPREHENSION
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DEFINITION: Anxiety that is experienced as the individual anticipates or engages in communication. 

GOAL:  By helping the student to better understand what communication apprehension is, what its causes are and understanding ways to control anxiety, the student will have a more positive experience with communication efforts.

NOTE TO THE TEACHER:  It is a very common characteristic of students in communication class to express fear and apprehension toward the communication experience.  Many times it is so strong that it controls the students and keeps them from accomplishing what they desire.  Efforts should be made to help the students realize their own goals and make steps to control unwanted communication fear. The teacher may help the student in understanding that this fear is common and can be controlled. The intent of the unit should help the student to understand the myths about communication apprehension and realize the goals are to learn how to control and turn the communication experience into a positive one. The teacher may want to administer communication apprehension tests to help the student locate and identify their problems. Numerous tests may be found in textbooks to assist in this endeavor. Perhaps the greatest task for the teacher is to create a classroom environment that is non-threatening and thus allows the student to perform with reduced fear and/or threat.  Students may overcome the greater majority of their fears when the teacher equips them with skills. Not all students will respond to skill acquisition and other students will need support in developing their own attitudes and developing self-confident. The teacher may want to acquaint the students with relaxation exercises that will help them to become more comfortable.  A supportive climate enables the students to function more effectively.


As a teacher, the main way you can help your students is by establishing and maintaining a supportive, accepting, culturally sensitive, and respectful classroom environment that is void of ridicule, name-calling, belittlement, and other negative social behaviors. Also know that as the teacher, your students will also exhibit the behaviors you model in and outside of the classroom. 

REMEMBER: 
If a child lives with criticism, he learns to condemn.

If a child lives with hostility, she learns to fight.

If a child lives with ridicule, he learns to be sharp.

If a child lives with shame, she learns to feel guilty.

If a child lives with tolerance, he learns to be patient.

If a child lives with encouragement, she learns to be confident.

If a child lives with praise, he learns to appreciate.

If a child lives with fairness, she learns justice.

If a child lives with security, he learns to have faith.

If a child lives with approval, she learns to like herself.

If a child lives with acceptance and friendship, he learns to find love and warmth.
 (Attributed to Jeoff Robinson His Final Arguments, date and publisher unknown, taken from http://students.usm.maine.edu/deborah.marston/.)
[Note:  “He” was used exclusively in the poem on the website.  “She” was alternated with “he” in this guide to provide for gender inclusiveness.]
OBJECTIVES:  Upon completion of this unit of study, the student will:

(1)
Define communication apprehension.

(2)
Recognize the difference between general communication apprehension and specific communication apprehension.

(3)
Identify the characteristics of communication apprehension.

(4)
Recognize the myths associated with communication apprehension.

(5)
Identify the causes of communication apprehension.

(6)
Recognize the effects of communication apprehension on communication.

(7)
Identify ways to control communication apprehension.


CONTENT OUTLINE

I.
Communication Apprehension is when the individual attaches punishment to the communication experience and is fearful about communication.  (1)

II.
There are two broad categories of communication apprehension.  (2)

A.
General communication apprehension is when the individual is fearful of all communication attempts.

B.
Specific communication apprehension is when the individual is fearful only in isolated situations.

1.
The communicator experiences fear because of the topic.

2.
The communicator experiences fear because of the specific audience members.

3.
The communicator experiences fear because of the situation or the environment.

III.
There are myths about communication apprehension that would help students to be more comfortable with their discomfort in communicating.  (4)

A.
You are not the only person that experiences fear when communicating.

B.
Communication apprehension is not always bad.

IV.
Communication apprehension is characterized by a number of characteristics.  (3)

A.
The speaker may experience a shortness of breath and accelerated heart rate.

B.
The speaker may experience uncontrolled nervous movement.

C.
The speaker may experience sweaty palms.

D.
The speaker may experience nervous and upset stomach.

E.
The speaker may have uncontrolled blushing or redness of the skin.

F.
The speaker may experience internal doubts such as “Will they see how nervous I am?,” “Will I remember all my lines?,” “Will I make a fool of myself?,” or “I can’t do this!”

V.
There are several potential causes of communication apprehension.  (5)

A.
Communication apprehension may be caused by lack of preparation.

B.
Communication apprehension may be caused by lack of speaking skills.

C.
Communication apprehension may be caused by negative reinforcement from previous communication efforts.

D.
Communication apprehension may be caused by poor role models from which communication was learned.

E.
Communication apprehension may be caused by genetic components such as sociability, physical appearance, body shape, and coordination and motor abilities.

F.  
Communication apprehension may be related to cultural preferences in regards to speaking in public and being the center of attention.

VI.
Severe communication apprehension may produce several impacts on students.  (6)

A.
Students may select occupations they perceive as requiring little communication.

B.
Students with high communication apprehension are offered jobs less frequently and are offered lower salaries.

C.
Students with high communication apprehension are seen by others as less socially attractive.

D.
Students with high communication apprehension are rated lower on composure, competence, extroversion and sociability.

E.
Students with high communication apprehension disclose significantly less.

F.
Students with high communication apprehension rate self-esteem and self-credibility lower.

G.
Students with high communication apprehension feel isolated and secluded.
H.
Students with high communication apprehension lack trust in others.

VII.
What can the student do to reduce communication apprehension?  (7)

A.
The student should identify the causes of their communication apprehension.

B. The student should be thoroughly prepared when speaking.

1.   The student should attempt to practice in the actual room or in a similar setting.


2.   The student should check all equipment in advance.


3.   The student should rehearse their speech in front of someone else.

C. The student should view speech making as a positive experience.

1. The student should replace negative self-talk with positive self-talk.

2. The student should visualize the speech as a success.

3. The student should remember that the audience wants him/her to be successful.

D.
The student should analyze the audience.
E.
The student should be very familiar and comfortable with the speech and should rehearse the speech multiple times.

F.
The student should learn from experience.

G.
The student should feel good about themselves.

H.
The student should focus on the message, not themselves.

I.
The student should recognize their value and uniqueness.


J.
The student may want to avoid caffeine the day of the speech.


K. 
The student should try vocal and physical warm-ups or exercise before the presentation.
As teachers we should help the student turn a potentially negative experience into a positive one.


ACTIVITIES AND STRATEGIES

1.
To demonstrate the pervasiveness of anxiety among performers, ask students to locate a magazine or journal article describing how people in one of their fields of interest cope with nervousness.  For example, Keyboard magazine often features articles describing techniques musicians use to deal with stress before a recital or concert.
2.
Have students list on a sheet of paper several symptoms they experience when speaking to a group of people. Ask them to volunteer to share some of these symptoms with the class, and record them on the chalkboard. Note that many class members share the same symptoms and that some nervousness appears to be common to most of the class.

3.
Ask students whether they agree or disagree with this statement, and why:  “The only people who don't get nervous before speaking in public are those who don't expect much of themselves, or who have decided they don't do anything well.”
4.
Play videotaped excerpts of winners accepting an Oscar, Tony, or Grammy award.  Ask your students to note any symptoms of nervousness among the award recipients.  Stress that nervousness is natural, even among those who are professional performers with extensive experience before audiences.

5.
Ask students to write a few negative self-statements regarding their public speaking on the left side of a sheet of paper. Instruct them to replace each negative statement with a positive one, writing it on the right side of the paper.

6.
Have students deliver ungraded 3-minute maximum impromptu speeches based on family narratives.  Ask them to re-tell a funny story that someone usually repeats at family gatherings.  Students' vocal delivery will usually be fluent and their physical delivery animated; they will be physically involved in their speeches.  Point out how relaxed they appear because they know the speech content (the story) so well.  This exercise also demonstrates the usefulness of narratives as supporting materials.

7.
Ask each student to deliver a one-sentence statement to the class ('My name is Marvin, and I enjoy listening to classical music, eating popcorn, and reading a really scary murder mystery.").  Have students concentrate on projecting control as they rise from their seats, walk confidently to the front of the class, turn to the audience, establish eye contact with the audience, and deliver the prepared sentence.

8.
Share with your students your own experience(s) with speaker nervousness.  

9.
Peer testimony can often lessen student fears about public speaking more so than the comments of speech teachers and speech textbooks can.  You might consider inviting a mature former student who made obvious improvements in dealing with speaker nervousness to meet with your class.  This person could discuss the process of gaining confidence or simply answer your current students' questions about making speeches.

10.
Divide a sheet of paper into two columns.  In Column A, list nervous symptoms you experience when speaking to a group of people.  In Column B, list ways you can control each symptom.  For example:

Column A





Column B
Play with ring on my finger, turning

Remove ring before speaking.

   it while speaking



Keep hands apart by gesturing more often

11.
Again, divide a sheet of paper into two columns.  In Column A, list ten of your strengths.  In Column B, state how those strengths can benefit you in your public speaking.  For example:

Column A





Column B
Like to read a lot



Have lots of ideas for possible speech topics

Can put this skill to good use when I start

   researching my speech

12. Interview someone who occasionally gives public speeches asking how he or she handles 

speaker nervousness.  Based on your interview, compile a list of suggestions for controlling nervousness.  

13. Share stories of famous people’s communication apprehension experiences. For instance, 

all kinds of people are battling shyness, performance anxiety, and communication apprehension.  In the case of Barbra Streisand, a remarkably talented singer and performer, 27 years of her performing career were spent avoiding singing in public.  The fear that haunted Barbra Streisand for so long began in New York City's Central Park in 1967.  While performing in concert she forgot the words to several songs and felt deeply humiliated.  It took her until 1994 to work through her extreme stage fright and to appear live in Las Vegas. Performing powerhouse, Madonna, readily admits to shaking hands and a heavy dose of stage fright when performing before millions of people.  Jerry Garcia, the late Grateful Dead leader; consummate thespian Sir Laurence Olivier; concert cellist Pablo Casals; all look for ways to cope with the tension and fear associated with performing.

14. BRUSH WITH GREATNESS—This activity was inspired by the television show “Late 

Night with David Letterman”. Lettermen occasionally runs a segment titled “Brush with Greatness”. Audience members describe incidents about famous people whom they have had contact. In class, students are encouraged to tell stories about meeting celebrities, attending well-known events, or visiting famous places. This activity adds a personal touch to class. This exercise has many advantages for the students and the class as a whole. First, the activity allows the students to introduce themselves in a casual, personal manner. This lets the audience associate the speaker with something with which everyone can relate. Second, this exercise allows the students to “loosen up” in the classroom. It is an ice breaking activity for the students that provides topic for informal conversations that may take place in the future. This assignment allows students to get to know each other and to be more relaxed when it comes time to do more structured speeches.   

ACTIVITIES (in the form of LESSON PLANS)
(Unless otherwise noted, these activities are taken from www.byu.edu/tma/arts-ed/) 

ACTIVITY 1: Building Trust

Educational Objective: The students will demonstrate their ability to trust each other by falling from a short height into the arms of their classmates.

Materials needed: Blindfolds (scarves, bandanas etc.), one for every two students and a raised level about five feet high, anything will work as long as it is very safe to climb on, sturdy and there is lots of area surrounding it.

Hook: Hand every other person a blindfold as they enter the room.

Step 1: Have each person with a blindfold pair up with one person without one. Have one partner put the blindfold on. Then, the other will lead the blindfolded student on a walk, it may be in the room, down the hall or even outside, depending on the time, space and how much responsibility the students are capable of. Make sure the students know it is crucial that the leader be especially careful. Let them know that they are responsible for the well being of the "blind" student and that soon they will be put in the care of their partner when roles are reversed (if the leaders know they will soon be put in the shoes of the "blind" they tend to be more careful and the "blind" sense that care and trust more readily).

Step 2: Call the students back (if they were allowed to go a far distance give them a short time limit in step 1 to return to the room) and have them do it again, this time the roles are reversed.

Step 3: Call them in again this time putting the students in groups of 7-9. Have the students form a tight, standing circle within their group. One of the group members should stand in the center, eyes closed and arms crossed over the chest. That one student should then slowly and stiffly fall in any direction. The circle members should carefully and gently push the student back into the center. The student, not moving his/her own body or feet will fall the other direction having the other side of the circle push him/her gently to the center again. This should be a quiet, attentive, trusting and gentle activity. Every student must have a chance in the center. Make sure to be extra careful to those unsure about being in the center, work as a team and be gentle and understanding. Maybe even move in closer to form a tighter circle for those who are afraid. IMPORTANT . . . NO STUDENT SHOULD EVER FALL!!!

Step 4: When all groups have completed this task combine into one large group again (if you have more than 30 students divide into groups of 15- 20). Go to the place you have chosen ahead of time that is about 5 feet off the ground and stable. Have the whole group form two lines facing each other at the base of the raised level. These two line should be perpendicular to (an extension of) the raised area. The students should be literally shoulder to shoulder in each of the lines, the two lines being no more than 1 foot apart. Their arms should be bent at the elbow, out in front of them, palms facing up and interspersed among the arms of the students in the line facing them a foot away. In this position the students are safely ready to catch a student falling (back first) into the two lines from the raised area. The student falling should cross their arms over their chest keeping their elbows next to their body (so as not to harm a catcher on the way down). The student should always call out "Ready" and wait for the unified answer of the catchers "Yes, we're ready" to begin falling. Standing on the platform with their back to the students they should fall stiffly, never bending at the waist and never jumping or moving their feet or legs. This should also be a quiet, attentive, serious activity. Although, cheering and hugs for the student who has just completed the trust fall is great! NO STUDENT SHOULD EVER FALL!!!

Step 5: Return to a sitting circle with the entire class on the floor. Let the students express their feelings and thoughts. Ask them how each activity made them feel and what was difficult, scary, rewarding, exciting etc.

ACTIVITY 2: Working Together

Educational Objective: The students will learn the importance of and demonstrate their ability to work together by working in groups to create a representation of a movie character using everyday items.

Materials Needed: Many pairs of scissors, sets of crayons/markers/colored pencils, bottles of glue or sets of tape, an object you have created from the previous items (make sure all three types of art tools are essential in creating your item), many rolls of toilet paper and paper clips

Hook: Hand each student a piece of blank paper and either a pair of scissors, coloring items or glue/tape (the object you have created with these tools before the class should be sitting at the front of the class, or the center of the circle if you choose to have the students sit in a circle).

Step 1: Tell the students they have two minutes to create a representation of the object you have created. They must work independently!!

Step 2: At the end of two minutes have the students show their creations, all of the students with scissors should show theirs one by one, then the students with coloring items and finally those with glue or tape. Let the students explain to the class their personal problems in accomplishing this task (the students with similar tools may have the same problems this is why they should share tool by tool).

Step 3: Explain the importance of teamwork in acting. Working together can help the creative process because everyone has unique perspectives, ideas and abilities.

Step 4: Put the students into groups of 3, making sure that all 3 are equipped with different tools. Give each student a blank piece of paper and again tell them they have two minutes to recreate the object. Point out that this time they are working in teams and have access to all of the tools.

Step 5: At the end of this two minutes have each group share their creation. After all have done so discuss the differences in the two sets of creations, individual and group items. Holding up some of the students creations from both rounds discuss the differences and why they are different. Which round produced work that most resembled the given object? Why? Explain to the students that all actors have different ideas and abilities. When actors work together, having different abilities, the outcome is more creative and interesting than if each person worked alone, just as plays are more interesting when there are many characters with different personalities and traits.

Step 6: Now divide the students into groups of 3-5. Give each group a roll of toilet paper, tape, paper clips and markers. Give them 5-10 minutes to create a representation of their favorite movie character. They can actually costume a student in the group with the TP and other items to look like a character or they create it solely from the items.

Step 7: Have each group share their creation. Then discuss with the students what they learned from the lesson. Ask them what was the most fun and what creations were they most proud of.


ACTIVITY 3: Working as a Team/Trust Exercise

Educational Objective: The students will demonstrate their ability to work as a team and an increased ability to trust each other by participating in a trust building exercise.

Materials: A ball of yarn, material that can be used for blindfolds, and theater blocks.

Hook: Have the students stand in a circle. Have them say their name and one unusual thing about themselves.


Step 1: The teacher will start a name game by throwing a ball of yarn to a student, saying his/her name, and saying their unusual thing. This student must catch the ball, hold on to the string extending from me to them, and throw the ball to another class member saying their name and unusual thing. If a student forgets a name or their unusual thing, the other class members may help him/her. This process will continue until every member of the circle is holding a piece of yarn, and a web is created.

Step 2: The teacher will then explain that the web symbolizes the web of friendship. Also that in class, we need each other, and no student can do it alone. It takes the strength of each individual student to make the magic of the theater happen on the stage.

Step 3: The teacher will then ask one of the students to drop their end, as we watch the web fall apart. We would then start over again, but this time, we would raise the web over our heads, count to 3, and let go together. The web will float to the floor as a single unit, showing what a team can accomplish together.

Step 4: Show scene from Indiana Jones and The Last Crusade where Indiana must cross the invisible bridge, and must trust it is there as he was told.

Step 5: Put the students in pairs. One student will stand with their arms to their side in a rigid position and fall backwards. The other student will stand about 2 feet behind the student who will fall backwards to catch him as he/she falls. The person catching must wait for the person falling to warn, and must catch him/her. The roles will then be reversed.

Step 6: Hand each pair something to be used as a blindfold. Have one of them put the blindfold on. The person without a blindfold will guide the other student on a short walk. Make sure that the student guiding understands his responsibility for the safety of the partner. Allow 5-7 minutes and monitor the students. Instruct students to come back into the room, and trade places.

Step 7: Put students into groups of 10. Have them make a circle, and have one class member in the center. The student in the center must cross his arms over his chest to help ensure safety. This student must fall backwards, and the other students in the circle must gently push him in another direction when he comes toward them. This will continue until the teacher says to stop. Tell the students to pay attention and approach the activity with great concentration. Remind them the student must not fall.

Step 8: Stack 2-3 theater blocks on each other horizontally. Have the students stand in two lines facing each other in front of the blocks. Ask for one volunteer. This person will be the first one to fall. Have the students in the lines, facing each other, use both hands to grab onto the arms of the person opposite them. Explain what they are doing, and the importance of not letting anyone fall. The person falling will alert those standing below when they are about to fall. This person will then cross their arms over their chest and fall backwards off of the blocks to be caught by the students in the two lines. This will continue until every student has had a turn. It is important to continually emphasize safety.
Step 9: Ask students how they felt, and the discuss importance of class unity and trust. Emphasize the need for teamwork, and the trust required to work together as a strong team.

ACTIVITY  4: Voice 

Educational Objective: The students will demonstrate their ability to use good articulation, projection, and vocal variety by performing a short monologue for the class.

Hook: Begin class by telling the students (short story-with poor vocal quality. Some examples might be mumbling, speaking with tension in the throat, periodically raising and lowering your throat, and whatever else you can think of. The point is to not be understood.

Materials: a list of tongue twisters (attached)

Step 1: Ask the students if any of them can give the basic story line of the story you just told. Ask the students why or why not? Discuss the importance of proper articulation and use of the diaphragm. 

Step 2: Have the students get in a circle to play a game with the teacher will start by choosing an exercise for everyone to do. At anytime, he/she can point to a class member. The class member pointed to must come up with an exercise (any exercise) for everyone to do. This student will then point to another student, and the process is repeated.

Step 3: Discuss how warm-ups and relaxation of the body affect good vocal production.

Step 4: Give each of the students a list of tongue twisters. Give the students a few minutes to read over these.

Step 5: Ask for volunteers. Have each volunteer stand in front of the class and read a tongue twister they have selected 3 times. The first time, have the student read it at normal speed. The second time, as fast as they can. The third time, very slowly.

Step 6: Discuss the differences in clarity between the three ways of reading the tongue twister with the class. Why is clarity and articulation important for actors?

Step 7: Ask the students for some different vocal variations (ex. high-pitched voice, whisper) and list them on the board.

Step 8: Have the students each choose two vocal variations. Give them each a very short monologue. Give them the assignment of incorporating the two variations into the monologue and perform it for the class focusing on good articulation and projection.

Step 9: Have the students perform the monologue for the class. Have the class evaluate whether or not these techniques were adhered to after each monologue.

Tongue Twisters

1. The brown cow found a round town in the south country.

2. The trustees decreed that seniors be free from fees.

3. A big black bug bit a big black bear; where's the big black bear that bit the big black bug

bit?

4. Martin's mournful music marred many memorable minutes.

5. Noisy new knats know nothing about naughty knaves.

6. She shuddered and shook at the sight of sheared sheep.

7. Peter Prangle, the prickly prangly pearpicker, picked three thousand packs of prickly prangly pears.

8. Vincent vowed vengeance very vehemently.

9. A skunk sat on a stump. The stump thunk the skunk stunk, And the skunk thank the stump stunk. Which stunk?

10. A blue trip slip for an eight-cent fare. A buff trip slip for a six-cent fare. A pink trip slip for a three-cent fare.

11. He asks that the least casks and flasks be first thwacked, next burst, then mixed and heaped around despite all risks and at last swept into the best fixed chests.

12. Sixteen students sat and simmered at the discourse of the social disease.

13. See the pretty rubber buggy- bumpers.

14. Amos Ames, the amiable aeronaut, sided in an aerial enterprise at the age of eighty- eight.

15. The vicious villain was a victim of vindictive men.
ACTIVITY 5- The “I Am” Speech

Goal: To get students on their feet and speaking as soon as possible.

To break the ice, make everyone feel more comfortable, and know each other, use an “I Am” three minutes, no notes speech. Have students divide their speeches into three parts of analysis: Past, Present, and Future.

Students are given a written guide with suggested items to include in each category:

A. Past- may include when and where they were born; brothers and sisters; early childhood, such as schools or unusual experiences, pets, interesting places they have lived/traveled, etc.

B. Present- may include what grade they are in at school; favorite subjects or teachers; other activities, hobbies, interests, etc.

C. Future- may include what they plan on doing after graduation; schools they seek to attend and why; what they plan to study and why.

Although not too much emphasis is placed on an introduction or conclusion, this speech does emphasize picking a speech subject of familiarity or expertise and organizing it into distinct segments. Both of these are important ideas for future speeches. Since the speaker is intimately familiar with the subject, “no notes” is considered an excessive restraint, even for a first speech. When new students join the class, the current students are the first to say, “He/She has to give an “I Am” speech!”

By James W. Corey. Speech Communication Teacher, Summer 1988

ACTIVITY 6: Strategies to Combat Anxiety

Goal: To provide students with some strategies to combat their communication anxiety.

Public speaking is the number one fear of Americans. In fact, they rank this fear higher than burial alive, snakes, heights, and disease (Motley, 1986). Since this is the case, it just makes sense to learn how do deal with speech anxiety. It's also important to remember that some degree of nervous energy is essential to the delivery of an exciting and effective presentation. Your goal is to make that energy work for you, rather than against you.

Strategies:

1. Research & prepare your speech well in advance.
Procrastination only leads to increased anxiety. Also, remember that preparing a presentation can take more time than writing a paper because you also need rehearsal time. 

2. Rehearse your speech in front of someone else.

Having a real audience of one or two people will help you to simulate the presentation experience. In addition, these volunteers can provide you with valuable feedback about the clarity, organization, and delivery of the presentation before you give it to others. 

3. Rehearse your speech many times--Don't wing it!
By now you should be sensing a trend here. The more you rehearse, the calmer you will be on presentation day. 

4. You might try exercising before your speech.

Some people report that jogging or taking a brisk walk helps them to relax, while allowing them to think through their speech as well. 

5. Avoid caffeine the day of your speech.

If caffeine tends to make you jumpy, by all means avoid it on the day of a major presentation. You will have enough constructive energy without the added boost of a double mocha. 

6. Replace negative self-talk with positive self-talk.
Don't be hard on yourself. Telling yourself that you are boring and will inevitably fail becomes something of a self-fulfilling prophecy. On the other hand, speakers who can turn these statements into positive comments feel better about themselves and can approach their speeches in a more relaxed frame of mind. 

7. Visualize your speech as a success.

Athletes the world over use creative visualization along with practice sessions to improve their effectiveness, so why shouldn't you? Find a relaxing spot on campus or at home, and mentally walk yourself through the presentation. Imagine how effective you can be, how amazed your audience will be, and how confident you'll feel. 

8. Attempt to practice in the actual room.
If you can't practice in the actual room, taking a good look at it is the next best thing. Try to imagine the room when you rehearse. This way, you'll feel more comfortable when it's your day to speak. 

9. Check all equipment in advance.

Before you begin to speak, make sure your equipment appears to be working properly. This is especially valuable advice if you are ever asked (and you will be) to speak in an unfamiliar place, such as another classroom at another school, a company or a boardroom. 

10. Take a moment before speaking to get relaxed and adjust to your audience.

Breathe for a moment before you begin speaking. Too frequently students rush up to the podium and begin speaking before they have a chance to think, line up their visual aids, and take that first look out at the audience. 

11. Remember, your audience wants you to succeed!
Watching someone else deliver a troubled presentation is an unpleasant experience, especially when you may be next! Audiences want speakers to succeed. Furthermore, audiences are notoriously poor judges of anxiety in others. 

12. Learn more about public speaking.

If you are in doubt about how to organize, practice, or deliver your presentation, find several sources of information to help you. 

ACTIVITY 7: Using Condensed Interviews To Improve Classroom 

Interaction 


GOAL: To increase the comfort students feel with one another, and to enable students to participate in interviews and appreciate the information that can be gained from them. 


I use condensed in-class interviews as an ice breaker activity in the basic course, while students are still getting comfortable with both one another and with class procedures. The activity requires two days. On the first day, I discuss interviewing procedures(therory and applications). Day two is spent conducting interviews. 


At the end of the first day’s discussion, students are advised that they will be conducting interviews during the next class meeting. Each student receives one 3X5 card and is asked to list a topic he /she knows well enough to be interviewed by a local television station or newspaper. Signed cards are collected as the students leave the room. 


Between the first and second class meeting, I prepare a list of students’ names and topics on a transparency. At the start of the second session, I delete any students who are absent and add topics for students who were absent the previous class. I then inform the students that each person will be an interviewer, will be interviewed (respondent), and will observe an interview so that each individual will participate in three different interviews during the class session. I then ask student number one to pick any person other than her/himself to interview and have each student in turn choose another student to interview. Students are then instructed to write five questions they plan to ask their respondent: two “open” questions, requiring more than a one word answer, two “closed” questions that might be required with one word or a short phrase; and one probing or follow-up question linked to one of the other four questions. 


I then divide the number of students in the class by three to determine the number of interview stations, point out the locations scattered around the room, and assign a respondent to each location. One 3X5 “observer” index card is given to each student, with instructions to rate both the interviewer and the respondent in five areas: knowledge , organization, communication skills, participation/involvement in the communication process, and overall effectiveness. These cards are collected at the end of class as an incentive for active observation 


Students are urged to remember who they are interviewing . I ask the interviewers to join their assigned respondents at the interview stations, and ask the observers to come to the front of the room for the time being. When all interview stations are populated, the remaining students are instructed to find a station where no one is observing and observe. I then instruct everyone to proceed with the interviews, and remain at their interview stations until assignments for the second round have been made. 


My intention is to allow ten minutes per interview, although time can be adjusted if there has been an unusual amount of confusion in setting up the first round. While the first round interviews are

underway, I determine who will be respondents during both the second and third rounds, resolving conflicts prior to asking students to move to different stations. The second and third rounds of interviews are conducted in the same manner as the first round. If an uneven number of students participate, one student may be selected to conduct two interviews rather than serving as an observer. 


When the third of interviews is completed, a debriefing session is conducted. I ask generalized questions, such as: Did you learn anything from these interviews? Did you discover interesting things about one or more members of the class? Are there some areas you would like to discuss more completely with one of the members of the class? I remind the students that they have participated in a communication activity, have “given a speech”, and have general enjoyed themselves, feeling little stress, while they did so. 


The condensed interview format accomplishes several objectives. Since there in so little time to spend on interviewing in class, students can get the benefit of participating in interviews with the investment of only one class period. The activity also serves as an icebreaker. It does not place the student under a lot of stress (as giving a speech often does), requires limited preparation, and enables each student to get to know at least two other students better than before. This “networking” carries over to reducing the stress associated with later presentations in the course. 


Willard A. Underwood, Panhandle State University, Goodwell, OK. 

Taken from Speech Communication Teacher (1993), Volume 7, No.3; pgs.566-589.
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VERBAL ACTIVITY SCALE (VAS)

DIRECTIONS:  The following ten statements refer to talking with other people. If the statement describes you very well, circle "1".  If it somewhat describes you, circle "2".  If you are not sure whether it describes you or not, or if you do not understand the statement, circle "3".  If the statement is a poor description of you, circle "4".  If the statement is a very poor description of you, circle "5".  There are not right or wrong answers.  Work quickly; record your fist impression.

1   2   3   4   5

1. I enjoy talking.

1   2   3   4   5

2. Most of the time I would rather be quiet than talk.

1   2   3   4   5

3. Other people think I am very quiet.

1   2   3   4   5

4. I talk more than most people.

1   2   3   4   5

5. Talking to other people is one of the things I like best.

1   2   3   4   5

6. Most of the time I would rather talk than be quiet.

1   2   3   4   5

7. I don’t talk too much.

1   2   3   4   5

8. Other people think I talk a lot.

1   2   3   4   5

9. Most people talk more than I do.

1   2   3   4   5
          10. I talk a lot.

To obtain your VAS score, complete the following steps:

1.
Add your scores for the following items:  2, 3, 6, 7 and 9.

2.
Add your scores for the following items:  1, 4, 5, 8 and 10.

3.
Add 30 to your score for step 1.

4.
Subtract your score for step 2 from your score for step 3.  Your score should be between 10 and 50.

If your score is above 38, this indicates you are more verbally active than most people.  Be careful not to dominate the communication in your classroom!  If you score below 22, this indicates you are more quiet than most people.  You'll need to work at becoming more verbally active, thus stimulating verbal activity on the part of your students.  If your score falls between 22-38, you're "normal" in your verbal activity.


PERSONAL REPORT OF COMMUNICATION FEAR (PRCF)

The following fourteen statements concern feelings about communicating with other people.  Please indicate the degree to which each statement applies to you by circling your response.  Mark "YES" if you strongly agree, "yes" if you agree, "?" if you are unsure, "no" if you disagree, or "NO" if you strongly disagree.  There are no right or wrong answers.  Work quickly; record your first impression.

YES   yes   ?   no   NO
1.
Talking with someone new scares me.

YES   yes   ?   no   NO
2.
I look forward to talking in class.

YES   yes   ?   no   NO
3.
I like standing up and talking to a group of people.

YES   yes   ?   no   NO
4.
I like to talk when the whole class listens.

YES   yes   ?   no   NO
5.
Standing up to talk in front of other people scares me.

YES   yes   ?   no   NO
6.
I like talking to teachers.

YES   yes   ?   no   NO
7.
I am scared to talk to people.

YES   yes   ?   no   NO
8.
I like it when it is my turn to talk in class.

YES   yes   ?   no   NO
9.
I like to talk to new people.

YES   yes   ?   no   NO
10.
When someone asks me a question, it scares me.

YES   yes   ?   no   NO
11.
There are a lot of people I am scared to talk to.

YES   yes   ?   no   NO
12.
I like to talk to people I haven't met before.

YES   yes   ?   no   NO
13.
I like it when I don't have to talk.

YES   yes   ?   no   NO
14.
Talking to teachers scares me.

Scoring:  YES = 1, yes = 2, ? = 3, no = 4 and NO = 5

To obtain the score for the PRCF, complete the following steps:

1.
Add the scores for the following items:  2, 3, 4, 6, 8, 9 and 12.

2.
Add the scores on the following items:  1, 5, 7, 10, 11, 13 and 14.

3.
Add 42 to the total of step 1.

4.
Subtract the total of step 2 from the total of step 3.  Your score should be between 14 and 70.

The normal range on the PRCF is between 28 and 47.  Students scoring above 47 are probably highly communication apprehensive.  They will need special encouragement to communicate.  Those students scoring below 28 are very low in communication apprehension.

J. McCroskey, Quiet Children and the Classroom Teacher (Urbana, IL:  ERIC, 1977) 20-21.


SHYNESS SCALE (SS)*

The following fourteen statements refer to talking with other people.  If the statement describes you well, circle "YES".  If it describes you somewhat, circle "yes".  If you are not sure whether it describes you or not, or if you do not understand the statement, circle "?".  If the statement is a poor description of you, circle "no".  If the statement does not describe you at all, circle "NO".  There are no right or wrong answers.  Answer quickly; record your first impression.

1.
I am a shy person.

YES

yes
?
no
NO

2.
Other people think I talk a lot.

YES

yes
?
no
NO

3.
I am a very talkative person.

YES

yes
?
no
NO

4.
Other people think I am shy.

YES

yes
?
no
NO

5.
I talk a lot.

YES

yes
?
no
NO

6.
I tend to be very quiet in class.

YES

yes
?
no
NO

7.
I don't talk much.

YES

yes
?
no
NO

8.
I talk more than most people.

YES

yes
?
no
NO

9.
I am a quiet person.

YES

yes
?
no
NO

10.
I talk more in a small group (3-to-6) than others do.

YES

yes
?
no
NO

11.
Most people talk more than I do.

YES

yes
?
no
NO

12.
Other people think I am very quiet.

YES

yes
?
no
NO

13.
I talk more in class than most people do.

YES

yes
?
no
NO

 

14.
Most people are more shy than I am.




YES

yes
?
no
NO

 

SCORING:
YES=1; yes=2; ?=3; no=4; NO=5.

To obtain your SS score, complete the following steps:

Step 1.   Add the scores for items 1, 4, 6, 7, 9, 11 and 12.

Step 2.   Add the scores for items 2, 3, 5, 8, 10, 13 and 14.

Step 3.   Complete the following formula:  Shyness Score = 42 (minus)    



   total from Step 1 (plus) total from Step 2.

Your score should be between 14 and 70. Scores above 52 indicate a high level of shyness. Scores below 32 indicate a low level of shyness. Scores between 32-52 indicate an average level of shyness.  
*From J. McCroskey and V. Richmond, Quiet Children and the Classroom Teacher.  (Bloomington, IN:  1991) 27-30.

PERSONAL REPORT OF COMMUNICATION APPREHENSION (PRCA-24)

Because we know that many teachers, as well as students, have high levels of communication apprehension, it is important for you to determine your own level of communication apprehension.  In order to do this, complete the following Personal Report of Communication Apprehension.

DIRECTIONS:

This instrument is composed of 24 statements concerning feelings about communicating with other people.  Please indicate the degree to which each statement applies to you by marking whether you (1) Strongly Agree (2) Agree (3) Are Undecided (4) Disagree or (5) Strongly Disagree.  There are not right or wrong answers.  Answer quickly; record your first impression.

_____
1.
I dislike participating in group discussions.

_____
2.
Generally, I am comfortable while participating in group discussions.

_____
3.
I am tense and nervous while participating in group discussions.

_____
4.
I like to get involved in group discussions.

_____
5.
Engaging in a group discussion with new people makes me tense and nervous.

_____
6.
I am calm and relaxed while participating in group discussions.

_____
7.
Generally, I am nervous when I have to participate in a meeting.

_____
8.
Usually, I am calm and relaxed while participating in meetings.

_____
9.
I am calm and relaxed when I am called upon to express an opinion at a meeting.

_____
10.
I am afraid to express myself at meetings.

_____
11.
Communicating at meetings usually makes me uncomfortable.

_____
12.
I am relaxed when answering questions at a meeting.

_____
13.
While participating in a conversation with a new acquaintance, I feel very nervous.

_____
14.
I have no fear of speaking up in conversations.

_____
15.
Ordinarily, I am very tense and nervous in conversations.

_____
16.
Ordinarily, I am very calm and relaxed in conversations.

_____
17.
While conversing with a new acquaintance, I feel very relaxed.

_____
18.
I'm afraid to speak up in conversations.

_____
19.
I have no fear of giving a speech.

_____
20.
Certain parts of my body feel tense and rigid while giving a speech.

_____
21.
I feel relaxed while giving a speech.

_____
22.
My thoughts become confused and jumbled when I am giving a speech.

_____
23.
I face the prospect of giving a speech with confidence.

_____
24.
While giving a speech, I get so nervous I forget facts I really know.

The PRCA-24 permits computation of one total score and four subscores.  The subscores are related to communication apprehension in each of four common communication contexts:  group discussions, meetings, interpersonal conversations, and public speaking.  To compute your scores, add or subtract your scores for each item as indicated below.

1.
Group Discussions

18 (plus) scores for items 2, 4 and 6; (minus) scores for

items 1, 3 and 5.





Subtotal ______

2.
Meetings

18 (plus) scores for items 8, 9 and 12; (minus) scores

for items 7, 10 and 11.




Subtotal ______

3.
Interpersonal Conversations

18 (plus) scores for items 14, 16 and 17; (minus) 

scores for items 13, 15 and 18.



Subtotal ______

4.
Public Speaking

18 (plus) scores for items 19, 21 and 23; (minus)

scores for items 20, 22 and 24.



Subtotal ______

TOTAL ______

Scores on the four contexts (Groups, Meetings, Interpersonal Conversations and Public Speaking) can range from a low of 6 to a high of 30.  Any score above 18 indicates some degree of apprehension.  If your score is above 18 for the Public Speaking Context, you are like the overwhelming majority of Americans.

To obtain your total score for the PRCA-24, add your four subtotals together.  Your score should range between 24 and 120.  If your score is below 24 or above 120, you have made a mistake in computing the score.

SELF PERCEIVED COMMUNICATION COMPETENCE (SPCC) SCALE

DIRECTIONS: Below are 12 situations in which you might need to communicate.  People's abilities to communicate effectively vary a lot, and sometimes the same person is more competent to communicate in one situation than in another.  Please indicate how competent you believe you are to communicate in each of the situations described below.  Indicate in the space provided that the left of each item your estimate of your competence. Presume 0 = completely incompetent and 100 = competent. 

    _____ 1.   Present a talk to a group of strangers.

    _____ 2.   Talk with an acquaintance. 
    _____ 3.   Talk in a large meeting of friends. 
    _____ 4.   Talk in a small group of strangers. 
    _____ 5.   Talk with a friend. 
    _____ 6.   Talk in a large meeting of acquaintances. 
    _____ 7.   Talk with a stranger. 
    _____ 8    Present talk to group of friends. 
    _____ 9.   Talk in a small group of acquaintances. 
    _____10.  Talk a large meeting of strangers. 
    _____11.  Talk in a small group of friends. 
    _____12.  Present a talk to group of acquaintances.

SCORING: To compute the subscores, add the percentages for the items indicated and divide the total by the number indicated below. 

          Public             1 + 8 + 12; divide by 3. 
________
          Meeting          3 + 6 + 10; divide by 3. 
________
          Group             4 + 9 + 11; divide by 3. 
________
          Dyad               2 + 5 + 7; divide by 3. 

________
          Stranger          1 + 4 + 7 + 10; divide by 4. 
________
          Acquaintance   2 + 6 + 9 + 12; divide by 4. 
________
          Friend              3 + 5 + 8 + 11; divide by 4. 
________

To compute the total SPCC score, add the subscores for Stranger, Acquaintance, and Friend.   Then divide that total by 3.  Scores above 87 = high SPCC, scores below 59 = low SPCC.

_______ + _______+_______= _______ / 3 =  _______

PERSONAL ASSESSMENT OF COMMUNICATION APPREHENSION (PACA)

DIRECTIONS:  This instrument is composed of 24 statements concerning your feelings about communication with other people. Indicate the degree to which each statement applies to you by marking (1) Strongly Agree, (2) Agree, (3) Are Undecided, (4) Disagree, or (5) Strongly Disagree with each statement. There are no right or wrong answers. Many of the statements are similar to other statements. Do not be concerned about this. Work quickly and just record your first impressions.

1. When talking in a small group of acquaintances, I am tense and nervous.
1      2      3      4      5 

2. When presenting a talk to a group of strangers, I am tense and nervous.
1      2      3      4      5 

3. When conversing with a friend or colleague, I am calm and relaxed.
1      2      3      4      5 

4. When talking in a large meeting of acquaintances, I am calm and relaxed.
1      2      3      4      5 

5. When presenting a talk to a group of friends or colleagues, I am tense and nervous.
1      2      3      4      5 

6. When conversing with an acquaintance or colleague, I am calm and relaxed.
1      2      3      4      5 

7. When talking in a large meeting of strangers, I am tense and nervous.
1      2      3      4      5 

8. When talking in a small group of strangers, I am tense and nervous.
1      2      3      4      5 

9. When talking in a small group of friends or colleagues, I am calm and relaxed.
1      2      3      4      5 

10. When presenting a talk to a group of acquaintances, I am calm and relaxed.
1      2      3      4      5 

11. When I am conversing with a stranger, I am calm and relaxed.
1      2      3      4      5 

12. When talking in a large meeting of friends, I am tense and nervous.
1      2      3      4      5 

13. When presenting a talk to a group of strangers, I am calm and relaxed.
1      2      3      4      5 

14. When conversing with a friend or colleague, I am tense and nervous.
1      2      3      4      5 

15. When talking in a large meeting of acquaintances, I am tense and relaxed.
1      2      3      4      5 

16. When talking in a small group of acquaintances, I am calm and relaxed.
1      2      3      4      5 

17. When talking in a small group of strangers, I am calm and relaxed.
1      2      3      4      5 

18. When presenting a talk to a group of friends, I am calm and relaxed.
1      2      3      4      5 

19. When conversing with an acquaintance or colleague, I am tense and nervous.
1      2      3      4      5 

20. When talking in a large meeting of strangers, I am calm and relaxed.
1      2      3      4      5 

21. When presenting a talk to a group of acquaintances, I am tense and nervous.
1      2      3      4      5 

22. When conversing with a stranger, I am tense and nervous.
1      2      3      4      5 

23. When talking in a large meeting of friends or colleagues, I am calm and relaxed.
1      2      3      4      5 

24. When talking in a small group of friends or colleagues, I am tense and nervous.
1      2      3      4      5 

Scoring: This self-assessment permits computation of one total score and four sub-scores. Sub-scores relate to communication apprehension in four common contexts—public speaking, meetings, group discussions, and interpersonal conversations. To compute your scores, add or subtract your scores for each item as indicated below.

Sub-Score/Scoring Formula:
Public Speaking  
18 + scores for items 10, 13, and 18; - scores for items 2, 5, and 21.

Meetings 
18 + scores for items 4, 20, and 23; - scores for items 7, 12, and 15.

Group Discussions 
18 + scores for items 9, 16, and 17; - scores for items 1, 8, and 24.

Interpersonal Conversations 
18 + scores for items 3, 6, and 11; - scores for items 14, 19, and 22.

This personal assessment provides an indication of how much apprehension (fear or anxiety) you feel in a variety of communication contexts. Total scores may range from 24 to 120. Scores above 72 indicate that you are more apprehensive about communication than the average person. Scores above 85 indicate a very high level of communication apprehension. Scores below 59 indicate a very low level of apprehension. These extreme scores (below 59 and above 85) are generally outside the norm. They suggest that the degree of apprehension you may experience in any given situation may not be associated with a realistic response to that communication situation.

The higher the score you obtain, the more apprehension you feel. Scores on the contexts can range from a low of 6 to a high of 30. Any score above 18 indicates some degree of apprehension. For example, if you score above 18 for the public speaking context, you are like the overwhelming majority of Americans.
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TEXT: Communication apprehension is far more than the first stage fright frequently found in speech classrooms, school assemblies, and drama productions. It is a pattern of anxiety, established often in the elementary grades, which can profoundly affect much or all of a student's oral communication, social skills, and self-esteem. This digest examines some causes and consequences of communication apprehension and ways in which it can be diminished. 

WHAT IS COMMUNICATION APPREHENSION? 

Communication apprehension (CA) has been defined as an "individual level of fear or anxiety associated with either real or anticipated communication with another person or persons" (McCroskey, 1977). This anxiety is a significant problem at the elementary school level. Research reveals that at least 11 percent of the elementary students experience severe CA, and an additional 20 percent may experience enough anxiety to warrant some sort of intervention (Harris, 1980; Garrison and Garrison, 1979; Wheeless, 1971). 

Communication anxiety can be situational rather than pervasive in a child's behavior. "A tendency to be anxious when communicating may be specific to only a few settings (e.g., public speaking) or may exist in most everyday communication situations, or may even be part of a general anxiety trait that arises in many facets of an individual's life" (Friedman, 1980). Much research has dealt with CA in terms of a personality trait, but more recently the ideal of CA has expanded to include both trait and situation views (McCroskey, 1977). 

WHAT CAUSES COMMUNICATION APPREHENSION? 

General personality traits such as quietness, shyness, and reticence frequently precipitate CA. According to Friedman (1980), when the ability and desire to participate in discussion are present, but the process of verbalizing is inhibited, shyness or reticence is occurring. The degree of shyness, or range of situations that it affects, varies greatly from individual to individual. 

Seven factors which could result in a quiet child have been identified (McCroskey, 1980; Bond, 1984): 

1. low intellectual skills 2. speech skill deficiencies 3. voluntary social introversion 4. social alienation 5. communication anxiety 6. low social self-esteem 7. ethnic/cultural divergence in communication norms 

While CA is but one of these factors, the others can lead to CA. At the same time, their presence should not necessarily be interpreted as CA. 

Another widely accepted explanation for CA is the Negative Cognitive Appraisal Model (Glaser, 1981). The model assumes that the quiet child was criticized for his or her early language performance. As a result, the child learned to expect negative reactions and subsequently learned to avoid them by keeping quiet. Even if teachers, parents, or other children merely appear to be reacting negatively to such a child's talk, the child will perform poorly and avoid oral communication situations (Bond, 1984). 

WHAT ARE THE CONSEQUENCES OF COMMUNICATION APPREHENSION? 

The consequences of CA are emotional, educational, and social. Shyness and reticence affect the social skills necessary for children to make friends. Shy students tend to confine their career aspirations to vocations that require little oral communication. They seem to have a higher need to avoid failure, and they have less achievement or success motivation than other students. 

In the classroom, the teacher may regard quiet students as "perfect" in that they are not discipline problems. But often the CA students' lack of response or participation has a negative, spiraling affect--they are perceived as less capable, and are thus called on less frequently in class discussion. Their lack of enthusiasm tends to limit teachers' attention to them, which further reinforces their own self-evaluation (Richmond, 1984; Friedman, 1980). 

HOW CAN CA BE PREVENTED OR REDUCED? 

The school environment can play a vital role in the prevention of communication apprehension. For example, thirty elementary and secondary teachers focused attention on the prevention of reticence, and identified several characteristics of a healthy classroom. These included 

--creating a warm, easygoing climate in the classroom --helping students get to know one another at the beginning of the year --using drama and role-playing situations --having students speak to the class in groups or panels rather than individually --allowing students to work with classmates with whom they feel most comfortable --having students speak from their seats rather than from the front of the room --presenting students with oral activities in a developmental sequence (Friedman, 1980). 

Writing more specifically about the common "stage fright" type of CA, Suid (1984) suggests activities to overcome anxiety and improve presentation skills. These include informally questioning students concerning topics about which they are knowledgeable, reading speech transcripts and listening to master speakers, playing charades, presenting speeches without eye contact, and illustrating a speech. 

To address the problem of CA on a somewhat broader level, Bond (1984) proposes a four-phase strategy: 

1. Require teachers in training to take more than an introductory course in oral communication (e.g., a course aimed at understanding the communication behaviors of students) 2. Create basic communication courses in the earlier elementary grades 3. Provide specialized treatment for quiet/shy students on a voluntary basis 4. Develop classroom activities that encourage oral communication 

The most commonly used treatment for CA in adults has been "systematic desensitization." This includes training in deep muscle relaxation, construction of anxiety-creating stimuli, and the graduated pairing, through imagery, of these anxiety stimuli with the relaxed state (Friedrich and Goss, 1984). Variations of these methods may also be effective for younger students. 

Preventing or alleviating communication apprehension for every student is a monumental if not impossible task. But simply recognizing that CA is a frequent phenomenon that often occurs early in students' lives can be a spur toward eliminating many factors that contribute to the quiet child's withdrawal from communication. 
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